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How to use this scheme of work 
Our schemes of work are made by teachers, for teachers and are designed to be exciting, immersive, thorough and easy to 
use.  They are matched to the requirements of the National Curriculum. Send feedback to stuart@shakespeareschools.org. 
This scheme consists of:  

• A scheme overview 
• Individual single page lesson plans with details of teaching input, Learning Objectives, Success Criteria, National 

Curriculum links and required resources. This is the essential overview of each lesson and forms the basis of your 
teaching 

• Teaching and learning activities to accompany each lesson plan. These provide further details of lesson activities  
• Resources to accompany each lesson plan. Each lesson is fully resourced, to save you as much time as possible. 
• An SSF story version of A Midsummer Night’s Dream. This is referred to in blue font in the lesson plans. 

 
The following symbols are used periodically in this planning: 

Dig Deeper! Suggestions for how you might develop an idea further, beyond the scope of the lesson 

   Ideas that may need to be adapted for your learners or areas of extra teacher preparation prior to the lesson  

   (e.g. internet sites to be accessed before the lesson) 

Orange font  A resource needed from the scheme’s resource pack, where you will find all resources arranged in lesson plan 
order 

Jade font  A hyperlink, either to an area of our website or to an external link. External links are selected and reviewed on 
their individual educational merits at the time our schemes are published, but we are not responsible for their content as we 
do not produce, maintain or update them, and have no authority to change them. Some external links may offer commercial 
products and/or services. The inclusion of a hyperlink should not be understood to be an endorsement by Shakespeare 
Schools Foundation of that website, the site's owners or their products and services 

mailto:stuart@shakespeareschools.org
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Scheme Overview  

Lesson 
Sequence  

Summary of lesson activities  Key Learning Objectives  Key Assessment 
Opportunities  

1 – 3 
A Father’s Wrath: 
Egeus and 
Hermia  

• Drama– Creating Father/child tableaux 
• Reading - Analysing Egeus’s speech 
• Drama - Hot seating the characters of Egeus and Hermia 
• Reading - Analysing a persuasive text  
• Writing - Planning and composing a persuasive letter in role  

• Analysing text and inferring characters’ feelings and 
thoughts  

• Identifying features of persuasive arguments 
• Writing persuasively  

• Creation of Role on the Wall 
• Debate presentations  
• Persuasive letter  

4-5 
Love Triangles 
and Escape 
Plans: The 
Athenian Lovers  

• Reading - Ordering a story and predicting next events 
• Drama – Shakespearean insults  
• Reading - Analysing Shakespeare’s text for patterns 
• Writing - Copying Shakespeare’s patterns to create own 

sonnets  

• Identifying meaning in text through use of language and 
textual (e.g. rhythmic) structures  

• Making organisational, structural and language choices to 
create a piece of poetry 

• Drama observation  
• Sonnet writing  

6 
Meet the 
Mechanicals  

• Drama – Pupils act out the first Mechanicals scene, with an 
understanding of character 

• Writing and Grammar - Pupils use commas to create 
different types of compound and complex sentences  

• Grammar and Punctuation – Using compound and 
complex sentences  

• Grammar and Punctuation – Using commas for 
parenthesis, to separate items in a list and to separate 
adverbials from the rest of a sentence  

• Drama observation  
• Written Grammar and 

Punctuation focus work 
(compound and complex 
sentences/ use of commas) 

7-10 
Oberon and 
Titania Meet  

• Drama – Pupils role play the argument of Oberon and 
Titania  

• Writing - Pupils revise various figurative language 
techniques via a carousel revision activity with photo stimuli 

• Grammar - Pupils revise speech punctuation  
• Drama - Pupils create a ‘verse carpet’ to stimulate writing 
• Writing - Pupils create a narrative piece of fiction  

• Grammar and Punctuation – Using direct and reported 
speech  

• Developing character and settings in narrative writing  
• Evaluating and editing work  
• Using figurative language to enhance writing  

• Written Grammar and 
Punctuation focus work 
(Speech punctuation 
exercises)  

• Narrative fiction extended 
writing piece  

11-12 
Puck the Mischief 
Maker 

• Drama - Creating the character of Puck  
• Drama - Hot seating Puck and creating a Role on the Wall  
• Reading - Analysing a letter of complaint for its features  
• Writing - A letter of complaint using appropriate features  

• Analysing text and inferring characters’ feelings and 
thoughts  

• Analysing a letter of complaint for its organisational and 
presentational features  

• Writing a complaint letter, with audience in mind, using 
appropriate organisational/presentational techniques  

• Drama observation  
• Role on the Wall  
• Letter of complaint  
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Scheme Overview  

Lesson 
Sequence 

Summary of lesson activities Key Learning Objectives Key Assessment 
Opportunities 

13-15  
Bottom and 
Titania in love  

• Reading - Pupils take part in a reciprocal reading session  
• Reading and Writing - Pupils use Point, Evidence, Explain to 

answer comprehension activities  
• Reading - Pupils analyse a fake social media account  
• Writing - Pupils create a fake social media account for 

Bottom 

• Analysing text and asking questions, drawing inferences, 
summarising and clarifying meaning through close 
reading of a text 

• Providing reasoned justification for views (in writing when 
answering comprehension questions)  

• Composing a non-chronological report with audience in 
mind, using appropriate organisational/presentational 
techniques 

• Reciprocal reading session – 
completed session sheets 

• Point, Evidence, Explain 
comprehension answers 

• Social media account  

16-18  
The Lovers fight!  

• Reading and Writing - Pupils compare prose and play script 
versions of the same story  

• Writing - Pupils use stage directions to add flavour to play 
scripts  

• Drama - Pupils learn staging techniques to create realistic 
stage conflict  

• Reading texts which are structured in different ways  
• Making comparisons across texts  
• Identifying features of play scripts and write their own 

play scripts  
• Using movement and vocalisation to stage conflict  

• Observed drama work  
• Pupil’s play scripts  

19-21  
All’s Well that 
Ends Well 

• Reading - Pupils analyse and identify the features of a 
police report  

• Reading - Pupils use close reading skills to retrieve, record 
and present information from witness statements  

• Writing - Pupils create their own Puck police report  

• Identifying and discussing the conventions of text types  
• Retrieving, recording and presenting information from 

non-fiction texts  
• Composing a chronological report with audience in mind, 

using appropriate organisational/presentational 
techniques  

• Observed drama work  
• Note taking  
• Comprehension skills  
• Written police report  

22-25 
Three Weddings 
and a Terrible 
Play!  

• Reading - Pupils compare different versions of the same 
story (Pyramus and Thisbe)  

• Reading - Pupils analyse film reviews for common features  
• Writing - Pupils write their own fake theatre review from a 

specific audience member perspective  
• Reading - Pupils analyse the features of a newspaper 

report 
• Writing - Pupils write their own newspaper reports  

• Identifying and discussing themes across texts, including 
those from our literary heritage 

• Identifying and discussing the conventions of text types 
• Composing a theatre review and a newspaper report with 

audience in mind, using appropriate 
organisational/presentational techniques   

• Similarities/ 
Differences/Absurdities grid 

• Theatre reviews  
• Newspaper article  
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Lesson 1 – A Father’s Wrath: Egeus and Hermia  
Learning Objective  
 
Pupils discuss the different 
ways that we understand the 
terms Parent and Child  
 
Pupils analyse Shakespeare’s 
powerful coercive language 
in his portrayal of Hermia 
and Egeus  
 
Pupils infer how the actions 
and words of Shakespeare’s 
characters show how they 
think and feel 

Success Criteria (including 
differentiation)  

All children can discuss their 
views on the Egeus/Hermia 
relationship, giving some 
justifications for their views  
Most children can infer how 
and why Hermia and Egeus 
act the way they do  
Some children appreciate 
and articulate the way in 
which today’s different 
cultures vary in their 
parent/child relationships, 
and link this to the text.  

Key Questions What is the relationship between father and daughter? What different marriage 
traditions exist in different cultures? Do you have grandparents?  
Additional questioning to stretch pupils exceeding expectations Can you empathise with both 
Hermia and Egeus? Is Egeus’s viewpoint justifiable on the evidence in the text? How do 
teenagers behave differently to younger kids?  
Vocabulary Parent, child, free will, obligation, suffrage, rights, traditions, religious beliefs, 
coercion, arranged marriage, c.f. forced marriage 

Assessment Opportunities   
• Drama based starter discussion  
• Feedback on speech analysis  
• Written ‘role on the wall’ piece 

Teaching input  
Introduction and Starter Activity - ‘Balancing the space’ and ‘fathers and daughters’. 
Children make a paired tableau representing ‘Parent and Child’ and think about the 
way that the parent/child relationship changes over the course of a lifetime – focussing 
on the story of Egeus and Hermia and (for some) on a Seven Ages of Man extract from 
As You Like It.  
See Lesson 1 - Teaching and Learning Activities  

 
Main Teaching and Learning activities  

• Read Chapter 1 of the SSF version of the story – A Father’s Wrath  
• How do children feel about the relationship between Hermia and her father and the 

choices that she is being asked to make?  Explain that in old Athenian law, a father 
could tell his daughter who she should marry. If she didn’t agree then she must become 
a nun or be put to death. Discuss 

• Hand out the extended extract of Theseus’ speech 
• Teaching and Learning Activity 1 –  Children analyse Theseus’s speech and use prompt 

cards to answer questions about the language/text and consider the belief systems of 
the characters in the play, compared with current views from around the world. They 
create a Role on the Wall for Hermia and Egeus.  
See Lesson 1 – Teaching and Learning Activities  

 
• Plenary Sequencing and Predictions. Cut out the Sequencing and Prediction cards and 

mix them up. Ask children to sequence the story so far and then write their own 
prediction on the final card for what will happen next. Share the correct order and 
discuss each group’s predictions 
Note – this lesson contains themes that might be sensitive to looked after children and 
children suffering bereavement. There may also be cultural issues to address in respect 
of forced marriages. A clear distinction between forced and arranged marriages will be 
essential 

Resources 
• Extended extract from Theseus’ speech 
• Hermia/Egeus question cards 
• Seven Ages of Man extract from As You Like It  
• Role on the Wall sheets  
• Hermia and Egeus viewpoint cards 
• Sequencing and Prediction cards 

KS2 English Curriculum Links (Y5/6 Programme of Study) 
Pupils: 

• Read texts that are structured in different ways 
• Increase their familiarity with a wide range of 

books including fiction from our literary heritage 
• Identify and discuss themes and conventions in 

writing 
• Ask questions to improve understanding 
• Draw inferences about characters’ feelings, 

thoughts and motives from their actions, and 
justify inferences with evidence 

• Summarise the main ideas from a text 
• Identify how language contributes to meaning 
• Participate in discussions about texts 
• Explain and discuss their understanding of what 

they have read 
• Provide reasoned justifications for their views 
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Teaching and Learning Activities/ Lesson 1  
A Father’s Wrath: Hermia and Egeus.  

Starter Activities - ‘Balancing the space’ and ‘fathers and daughters’ 

• Have children move around the classroom or hall space. Tell the children that during this warm up you will give a signal 
(e.g. clapping your hands) and upon the signal they should greet the nearest person to them in the space with a friendly 
silent greeting – a handshake, high-five or similar 

• Once they have done this a few times, give them the signal to stop. Explain that the next time they meet someone in the 
space they should greet in the same way, but this time add a vocal element so that it is no longer a silent greeting. This 
could be a ‘Hey’ or ‘Hi’ or any other verbal greeting that seems natural to the children 

• Give the children a signal to stop again. This time, when you next meet someone, it is a friend you haven’t seen in a long 
time. How will you greet this time? Think about how enthusiastic you are to see this person!  

• Show back a couple of these enthusiastic greetings  
• Now – ask the children to stay in their pairings from their most recent ‘enthusiastic greeting’ 
• Tell the children that you want them to show you a tableau or frozen picture of ‘Father and child’ 
• Give the children some time to devise their tableau 
• On a given signal, ask the children to silently form their frozen picture. Walk amongst the pictures and select some to 

show back to the rest of the group – ensuring that you choose a variety that represent different types of parent/child 
relationships. (The rest of the class can relax out of their tableaus when watching another pairing) 

• Discuss the pictures of parenthood/childhood that emerge. It may be that some pupils have chosen to represent very 
young, dependent children with caring parents. Others may have chosen to show children being punished or 
admonished. Discuss the age ranges and the variety of relationships displayed 
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• Finally, widen this to a whole class discussion. Children should join with another pair (creating a foursome) and discuss 
the following question: 
How does the relationship between child and parent change throughout life?  

• Anticipate that children may think about babies, teenage ‘rebellion’, about parents becoming grandparents and 
eventually about children caring for parents as they enter old age 
Dig Deeper! For pupils exceeding expectations, introduce the Seven Ages of Man extract. Ask children to identify how 
relationships alter as we get older – how might the parent/child relationships differ for characters such as the ‘mewling 
infant’, reluctant schoolboy etc. all the way up to the old man at the end of his life?  

Teaching and Learning Activity 1  

• Hand out the extended extract of Theseus’ speech   
• Hand out the Hermia/Egeus question cards   
• Mind map ideas arising from the Hermia/Egeus question cards under the headings ‘Hermia’ and ‘Egeus’ 
• Consolidate ideas using the Hermia and Egeus viewpoint cards (which can be introduced either before, during or after 

the mind map, at your discretion)  
• Hand out the Role on the Wall sheets for each character  
• The role on the wall is divided into space INSIDE the character outline and OUTSIDE the character outline.  
• Tell children that INSIDE the outline they should include:  

• how the character feels about himself/herself/other people 
• what the character thinks about his/her life and/or events 
• his or her dreams and regrets  

• OUTSIDE the outline, they should include: 
• what other people think about the character 
• story/plotline facts about the character  

Note – this guidance is included on the Role on the Wall sheet too 
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Lesson 2 and 3 – A Father’s Wrath: Hermia and Egeus continued  

 

Learning Objective  
 
Pupils identify and annotate the 
features of persuasive arguments 
 
Pupils use organisational devices 
to create a persuasive argument 
 
Pupils use formal oracy 
presentation skills to develop and 
present an argument (Lesson 2)  
 
Pupils show understanding of 
audience and purpose in creating 
their own written persuasive 
arguments (Lesson 3)  

Success Criteria (including 
differentiation)  

All children can identify the key 
features of a persuasive argument 
and use scaffolding techniques to 
help create their own oral and 
written arguments 
Most children can use features 
identified in one argument to 
create an argument for a 
contrasting point  
Some children can independently 
create, evaluate and edit their own 
written persuasive argument using 
sophisticated organisational and 
presentation devices  

Key Questions How do we speak or write to persuade? What techniques and devices 
can we use to put our point across? How do we anticipate and deal with contrasting 
views?  
Vocabulary Persuasion, introduction, conclusion, time connectives, rhetoric, rhetorical 
questions, opinions, facts, statistics, emphasis, example, debate, opposing view, 
contrasting views  

Assessment Opportunities   
• Hot seating contributions 
• Group debate presentations  
• Written persuasive letter  

Lesson 2 - Teaching input  
Introduction and Starter Activity Hot seating Egeus and Hermia. Children 
devise questions for both characters and hot seat, first the teacher in role, 
before children volunteer to take up the hot seat.  
 
Main Teaching and Learning activities  

• Teaching and Learning Activity 1 Persuasive arguments. Children look at an 
example of a persuasive argument (school uniform should be banned) and 
annotate the argument, looking for specific techniques and devices. See 
Lesson 2 - Teaching and Learning Activities  

• Teaching and Learning Activity 2 Developing this further, in small groups, 
children use composition and oracy skills to create a case FOR school 
uniforms using some of the same techniques. They present back to the class. 
See Lesson 2 – Teaching and Learning Activities  
 
Mini Plenary Triptico online game –  find ten features of persuasive writing  
 

 
Lesson 3 -  Main Teaching and Learning Activities/ Written Outcome 

• Teaching and Learning Activity 1 In pairs, children use oracy skills to create a 
presentation as either Hermia or Egeus. See Lesson 3 – Teaching and 
Learning Activities 

• Follow up independent written activity. Children write a persuasive letter to 
Theseus in role as either Egeus or Hermia.  

• Differentiation See the writing frame with structural and technical 
suggestions for children who may struggle to compose this independently. 
For emerging learners, have them write in role as Hermia rather than Egeus 
as this is arguably easier.  

 

Resources 
• Colour coded persuasive starter stems  
• ‘I believe that school uniform should be banned’ 
• Triptico online game –  find ten features of 

persuasive writing  
• Table of persuasive techniques and devices 
• Writing frame  

KS2 English Curriculum Links (Y5/6 Programme of Study) 
 
In addition to the Curriculum Links with lesson 1, Pupils:  
 

• Distinguish between statements of fact and 
opinion 

• Retrieve, record and present information from 
non-fiction 

• Identify the audience for and purpose of their 
writing, selecting appropriate form and using 
other similar writing as a model for their own 

• Note and develop ideas 
• Select appropriate grammar and vocabulary 
• Use organisational and presentational devices to 

structure text and guide the reader 
• Evaluate and edit their work  

https://tripticoplus.com/tshare/tfvrwwcj/1426
https://tripticoplus.com/tshare/tfvrwwcj/1426
https://tripticoplus.com/tshare/tfvrwwcj/1426


 

THESEUS  
 
What say you Hermia?  
Be advised fair maid, 
To you your father should be as a god, 
One that composed your beauties, yea, and one 
To whom you are but as a form in wax 
By him imprinted and within his power  
To leave the figure or disfigure it 
Demetrius is a worthy gentleman 
 
 
 

Why is Hermia’s father ‘like a god’ 
 
What is a ‘form in wax’?  
 
How did Hermia’s father ‘imprint’ the wax?  
 
What does it mean that he can ‘disfigure’ the 
wax if he wants to?  
 

 

 

Lesson 1/ Extended extract of Theseus’ speech  

Lesson 1/ Hermia and Egeus question cards  



 

All the world’s a stage, 
And all the men and women merely players; 
They have their exits and their entrances, 
And one man in his time plays many parts, 
His acts being seven ages. At first, the infant, 
Mewling and puking in the nurse’s arms. 
Then the whining schoolboy, with his satchel 
And shining morning face, creeping like snail 
Unwillingly to school. And then the lover, 
Sighing like furnace, with a woeful ballad 
Made to his mistress’ eyebrow. Then a soldier, 
Full of strange oaths and bearded like the pard, 
Jealous in honour, sudden and quick in quarrel, 
Seeking the bubble reputation 
Even in the cannon’s mouth. And then the justice, 
In fair round belly with good capon lined, 
With eyes severe and beard of formal cut, 
Full of wise saws and modern instances; 
And so he plays his part. The sixth age shifts 
Into the lean and slippered pantaloon, 
With spectacles on nose and pouch on side; 
His youthful hose, well saved, a world too wide 
For his shrunk shank, and his big manly voice, 
Turning again toward childish treble, pipes 
And whistles in his sound. Last scene of all, 
That ends this strange eventful history, 
Is second childishness and mere oblivion, 
Sans teeth, sans eyes, sans taste, sans everything. 
Lesson 1/ Seven ages of man extract 



 

Lesson 1/ Role on the Wall for Egeus 

INSIDE THE outline  
• how the character feels about him/herself/ other people 
• what the character thinks about his/her life and/or events 
• his or her dreams and regrets  

 
OUTSIDE the outline 

• what other people think about the character 
• story/plotline facts about the character  

 



 

Lesson 8/ Role on the Wall for Hermia  

INSIDE THE outline  
• how the character feels about him/herself/ other people 
• what the character thinks about his/her life and/or events 
• his or her dreams and regrets  

 
OUTSIDE the outline 

• what other people think about the character 
• story/plotline facts about the character  

 



 

EGEUS SAYS…  

 

The law states that I am entitled 
to choose her husband  

I created her, so I have the power 
to tell her what to do  

If I am a ‘god’ to her then I can 
decide whether she lives or dies  

She has been disobedient and 
spent time with Lysander. She 
should be grateful that I am not 
punishing her.  

Young girls have no entitlement 
to a say in Athenian law 

The reputation of the family rests 
with me.  I must make decisions 
based on the perception of the 
family  

 

HERMIA SAYS…  

Lesson 1 and Lesson 4/ Hermia and Egeus viewpoint cards  

I should not be forced to marry 
someone that I don’t love  

I wish my father would look with 
my eyes and try to empathise 
with the way that I feel  

My father is not a god to me. I 
love him but he does not have 
divine power over me 

Demetrius has been dating 
Helena. Surely my father cannot 
want me to marry someone who 
has been wooing another  

Young girls SHOULD have 
entitlement to a say in Athenian 
law 

This decision affects MY future 
happiness, so it should be MY 
decision  



 

Lesson 1/ Sequencing and prediction cards  

 
Duke Theseus and his bride to be Hippolyta are planning their 
wedding day 
 
 
They are interrupted by Egeus, who wants to speak to them about 
his daughter Hermia  
 
 
Egeus explains that he wants his daughter to marry Demetrius 
 
 
However, Hermia is in love with Lysander and wants to marry him 
instead  
 
 
Theseus tells Hermia that her father should be like a God to her. 
She must do as he says  
 
 
If she does not do as she is told then she will either be put to death 
or be forced to become a nun.  
 
Our prediction for what happens next is….  
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A Midsummer Night’s Dream  

Chapter 1 - A Father’s Wrath – Egeus and Hermia  

Linked to Lessons 1, 2 and 3 of the Lesson sequence  

 

In the palace court of Athens, everyone is busy. Servants scurry up and down 
corridors with urgent messages, butlers meticulously shine silverware and kitchen 
staff try out numerous new recipes. All this hectic preparation can mean only one 
thing: in just a few short days, Duke Theseus of Athens is set to marry his new 
bride, Hippolyta. They’ve been planning the wedding for months and months, and 
now just one final piece is needed to complete the jigsaw: some entertainment for 
the post-wedding party. And Hippolyta has an idea. She wants the whole city to 
be involved in the celebrations, and plans to send an open invitation to all the 
amateur actors, musicians, and acrobats of the city. Whoever is judged the most 
fitting performers will entertain the guests and nobility at the royal wedding 
reception in four days’ time.  

Just as Theseus and Hippolyta congratulate themselves on this clever scheme, 
there is a loud knock on the chamber door and in comes flying Egeus - a slightly 
balding and rather fat courtier of Athens - with his pretty young daughter Hermia 
and two eligible and handsome young men, Lysander and Demetrius.  

“Full of vexation am I, with complaint against my child Hermia!” booms out Egeus, 
before Duke Theseus even invites him to speak.  

“Stand forth Demetrius!” he continues, as Hermia pouts sulkily at his side, 
shuffling from foot to foot.  

“Good morning Egeus… and Demetrius.” says a rather bemused Theseus.  

“Good morning Duke Theseus,” continues Egeus, with a wavering note of 
impatience in his voice, “and my apologies for the interruption. But you see, my 
daughter has placed me in a most terrible position. Fine young Demetrius here, 
has my consent to marry Hermia.” Demetrius steps forward to make himself 
known to Theseus. Meanwhile, Hermia audibly tuts and huffs under her breath, 
sufficiently loud enough for everyone in the chamber to hear.  

“Yet this unsuitable rascal Lysander,” continues Egeus, roughly pulling the other 
young man into view, “has bewitched the bosom of my child by crooning 
midnight love songs at her bedroom window!” 
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Immediately Egeus pauses to draw breath, Duke Theseus turns calmly and 
gravely to Hermia. “And what have you got to say about this, young lady?” he 
asks, his voice a mixture of kindness and solemnity. 

“I love Lysander, and I wish my father could look with my eyes to see what a 
wonderful man he is.” says Hermia resolutely.  

“But my dear girl,” replies Theseus, the solemnity in his voice now outweighing 
the kinder tones, “Your father should be like a god to you. He composed your 
beauties, so that you are like a wax sculpture that he himself created. He can 
mould you or melt you and you must always obey him.” Hermia doesn’t 
necessarily agree that her father is always right, but she does know that the 
Athenian law is harsh: if she doesn’t marry the man her father chooses, then she 
might be put to death or forced to enter religious life as a nun.  

At this moment, Demetrius takes another step forward and purposefully begins 
to speak. 

“Lysander, why not give up your claim to Hermia? Her father wants her to marry 
me, not you.” 

“If her father is so keen on you, then perhaps you should marry him, and leave me 
to be with Hermia!” Lysander blurts out (perhaps a little unwisely). Quickly 
recovering his composure, he addresses Theseus, with a heartfelt look and an 
imploring tone, “My lord, I am as well derived as Demetrius. And more 
importantly, I love Hermia with so much more of my heart than he does. Perhaps 
you should ask Demetrius about his ex-girlfriend Helena, who I know loves him 
truly and would almost die of happiness if he were to agree to marry her!” 

At this, Demetrius makes angrily towards Lysander and it seems for a moment 
that there will be a fight, but Theseus intercedes with a firm, decisive tone.  

“Well now,” he says, “the decision is yours alone Hermia. But you have only four 
days to make it. I must insist that you make your choice before the royal wedding 
day. You must obey your father and marry Demetrius, or disobey and choose 
either death or a religious life. I am sorry to be so harsh my dear, but those are 
the rules of the Athenian court.”  

Hermia feels desperate. If only someone could plead with Theseus on behalf of 
her and Lysander. If only she were free to choose her own path in life and not to 
be bound by her father’s will! Why must everything be so complicated? She casts 
a loving last look on Lysander, matches this with an equally disdainful glance at 
Demetrius, and the three of them are dismissed from the great chamber in 
silence.   


