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How to use this scheme of work 

Our schemes of work are made by teachers, for teachers and are designed to be exciting, immersive, thorough and easy to 
use.  They are matched to the requirements of the National Curriculum. Send feedback to stuart@shakespeareschools.org 

This scheme consists of:  

• A scheme overview 
• Individual single page lesson plans with details of teaching input, Learning Objectives, Success Criteria, National 

Curriculum links and required resources. This is the essential overview of each lesson and forms the basis of your 
teaching 

• Teaching and learning activities to accompany each lesson plan. These provide further details of lesson activities  
• Resources to accompany each lesson plan. Each lesson is fully resourced, to save you as much time as possible 
• A PowerPoint with learning objectives for each lesson  

 
The following symbols are used periodically in this planning: 

Dig Deeper! Suggestions for how you might develop an idea further, beyond the scope of the lesson 

 Ideas that may need to be adapted for your learners or areas of extra teacher preparation prior to the lesson  
 (e.g. internet sites to be accessed before the lesson) 

 
Orange font  A resource needed from the scheme’s resource pack, where you will find all resources arranged in lesson plan 
order 
Jade font  A hyperlink, either to an area of our website or to an external link. External links are selected and reviewed on their 
individual educational merits at the time our schemes are published, but we are not responsible for their content as we do not 
produce, maintain or update them, and have no authority to change them. Some external links may offer commercial products 
and/or services. The inclusion of a hyperlink should not be understood to be an endorsement by Shakespeare Schools 
Foundation of that website, the site's owners or their products and services 
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Scheme Overview  

This six week scheme begins with an introduction to Shakespeare via either a drama based lesson OR a desk-based lesson.  
Thereafter lessons can be delivered in or out of sequence. They are entirely discrete and you may ‘pick and choose’ what order 
to do them in, and whether to do all lessons or only a selection. We have chosen extracts from Romeo and Juliet, Macbeth and 
The Merchant of Venice as our language study focus. If you are studying another play, you can easily adapt the lessons with 
extracts from your chosen play. The lesson sequence is as follows: 

1. Language as Words, Tone and Action – Version 1  (Lesson 1) A playful, ensemble approach to communication, with an 
introduction to the physicality of archetypal characters, the use of simple vocalisation to express character and an 
introduction to Shakespeare’s words, with a lesson from Hamlet to the Players   
OR   
Language as Words, Tone and Action - Version 2  (Lesson 1) An introduction to Shakespeare’s language, building to 
analysis of a line of Shakespeare text, including clarification of unfamiliar language, and with a lesson from Hamlet 
about suiting the word to the action 
 

2. Language and Directorial Intent (Lessons 2 and 3) A focus on Shakespeare's 'hidden' directorial language, including:  
• Cue scripts to encourage urgency of intent (The Merchant of Venice) 
• Language giving a sense of place and time (Romeo and Juliet - tomb scene) 

 
3. Language and Rhythm - Iambic Pentameter (Lessons 4 and 5) Looking for and creating iambic rhythm and 

interrogating blank verse. Dramatic and written analysis of Shakespeare’s verse and a further consideration of 
language structures as directorial intent. (‘But soft, what light from yonder window breaks…’ Romeo and Juliet)    
 

4. Language, Imagery and Visualisation (Lesson 6 and 7) Classroom techniques to make meaning from rich, figurative 
language (with a worked example from each of Macbeth, Romeo and Juliet, and The Merchant of Venice) 
 

5. Language of Passion – Lovers and Haters (Lesson 8 and 9) Antithesis as ‘conflict within language’ and physicalising 
conflict 
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Lesson 1 - Language as Words, Tone and Action (Version 1 – drama based version)   

Learning Objective  
 
Pupils can improvise and 
perform a simple drama 
to create a character 
using physicality and 
tone 
 
Pupils can use character 
archetypes to inform 
their performances  
 
Pupils can effectively 
organise ideas to 
produce a written 
reflection 

Success Criteria 
(including differentiation)  

All pupils can investigate 
simple movement and 
vocalisation to aid 
characterisation in a 
simple performance 
Most pupils can discuss/ 
articulate the effect that 
this work has on 
characterisation and 
performance 
Some pupils can write 
fluently and at length 
about intention, 
archetypal movement 
and vocalisation to 
inform performance 

In this lesson, pupils consider the meaning of ‘language’ and learn that much of our communication 
and interaction is non-verbal. They play with different ways of moving, using archetypes, and then, 
using layering techniques, add an utterance to their archetypal movement. Finally, they introduce 
Shakespearean dialogue, and practise using it with different intents, with a view to matching the 
‘word to the action’ as recommended by Hamlet in his advice to the players. 
Key Questions How do we effectively bridge the gap between Shakespearean language and our 
own 21st century language?  
Vocabulary verbal, non-verbal, archetypes, conflict, physicality, gesture, movement, vocal tone 

Assessment Opportunities   
 

• Assessment of written reflection  
• Assessment of drama exercises throughout  

 

Teaching input  
 
Introduction and Starter Activity Show pupils a Shakespearean scene involving conflict and 
physicality. E.g. opening sequence of Baz Luhrmann’s Romeo + Juliet showing the exchange 
between Gregory and Abraham at the gas station which kick-starts the first Capulet/Montague 
battle. See Lesson 1 – Teaching and Learning Activities  
 
Main Teaching and Learning activities  
 

• Teaching and Learning Activity 1  Pupils investigate movement, are introduced to 
archetypes and the use of tone to create character. See Lesson 1 – Teaching and Learning 
Activities  

• Teaching and Learning Activity 2 Pupils introduce simple Shakespearean language to the 
work they have done on archetypal movement and tonality. See Lesson 1 – Teaching and 
Learning Activities 

• Teaching and Learning Activity 3  Pupils use a ‘One Line Express’ text extract to add 
meaningful words to their archetypal movement and tonality and think about how words 
can convey different meaning depending on the physicality and tone of the speaker. See 
Lesson 1 – Teaching and Learning Activities 

 
• Written outcome  - Ask pupils to produce a diary entry or reflection based on what they 

have learnt this lesson, ensuring that they produce a layered account of how they have 
built up to a performance from balancing the space to adding intention/archetypal 
movement and a vocal tone. What have they learnt about bridging the gap between 
Shakespeare’s language and our own?  

 

Resources 
 

• Romeo + Juliet  clip See teaching and 
learning activities for details of how to 
access this clip via SSF’s partnership 
with Learning on Screen (BoB)  

• ‘One Line Express’ text extracts  
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts and 
poetry in order to generate language and discuss 
language use and meaning, using role, intonation, tone, 
volume, mood, silence, stillness and action to add impact 

Reading  
Pupils read increasingly challenging material, including high-quality 
works from Shakespeare (two plays)  

• understanding how the work of dramatists is 
communicated effectively through performance and how 
alternative staging allows for different interpretations of a 
play 

Writing  
Pupils write accurately, fluently, effectively and at length for 
information: 

• summarising and organising material, and supporting 
ideas and arguments with any necessary factual detail  

• amending the vocabulary, grammar and structure of their 
writing to improve its coherence and overall effectiveness 
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Teaching and learning activities/ Lesson 1  

Starter Activity  

SSF have partnered with Learning on Screen’s BoB (the on demand TV and radio service for school education) to 
provide SSF teachers with access to the gas station clip from Baz Luhrmann’s Romeo+Juliet, via a free trial from BoB  
To access the clip, you can contact Learning on Screen today to arrange your one month free trial of BoB, without 
obligation: Please email lincia@bufvc.ac.uk or call 020 7393 1505 

Once you have begun your free trial the clip may be accessed by following this link1   

• After watching the clip, discuss the ‘language’ of biting your thumb at someone and the concept of the offensive 
gesture, which is still prevalent today 

• Suggest to pupils that the ‘language’ of both our day and of Shakespeare’s day is partly vocal but largely 
communicated through physical or ‘body language’, and tone. N.B. Scientist Albert Mehrabian conducted research in 
1971 which attributed just 7 percent of our communicative ability to the words that we say and the remaining 93 
percent to our tone of voice and our body language 

• Question What other physical signs are there in the Baz Luhrmann scene that suggest the way the characters feel 
about each other? Discuss  

 

 

 

 

                                                           
1 'First 8 minutes Clip from William Shakespeare’s Romeo and Juliet', William Shakespeare’s Romeo and Juliet, 01:05 08/10/2012, FilmFour, 145 mins. 
00:02:56-00:09:12. https://learningonscreen.ac.uk/ondemand/index.php/clip/93407 (Accessed 14 Mar 2017) 

mailto:lincia@bufvc.ac.uk
https://learningonscreen.ac.uk/ondemand/index.php/clip/93407
https://learningonscreen.ac.uk/ondemand/index.php/clip/93407
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Teaching Input  

By physicalising the characters we play and speaking in a tone that matches their mood, we are helping to unlock 
Shakespeare’s language for audiences, bridging the 400 year gap between Shakespeare’s audiences and ours 

This is far from a new concept. On the whiteboard, write out Hamlet’s advice to the Players  

Suit the action to the word, the word to the action 

This melding of body language and verbal language is precisely what Hamlet is recommending to the players. Action, tone of 
voice and the words that we say must all ‘suit’ together. Tell pupils we are going to explore this further 

Teaching and Learning Activity 1 - Part 1 – Balancing the Space  

• Ask pupils to move around the space, balancing it so that there are no gaps 
• Tell pupils to think of a piece of toast that needs to be evenly buttered 
• If they are the butter, can they collectively ensure even coverage on the toast?  
• If pupils see a gap, make their way into that gap 
• Ask them to be aware of the group as a collective, instinctively filling spaces as they see them 

 

Teaching and Learning Activity 2 - Part 2 - Archetypes 

• Explain to pupils that they will now change the way that they are moving in response to certain trigger words 
• Periodically, call out the words from the table below and ask pupils to alter their movement to convey the meaning 
• How might these characters communicate personalities through movement?  
• After a while, split the class in half and have each half watch the other half’s movement performances 
• Pick out good examples that communicate character through movement alone 
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Warrior  Mother  Trickster 
Innocent  Jester  Villain  

 

Now explain to students that they have been using archetypes. In drama these are ideals or models: prototype characters 
against which all other created characters can be compared 

Teaching and Learning Activity 2 - Part 3 – Tone of Voice  

• Using the same archetype words, ask pupils to layer their performance by adding vocalisation to their movement 
• Give the pupils a vowel sound or sounds (e.g. ‘Mee May Mah’) to make rather than words 
• They must use this sound to articulate their character 
• Call out the archetype words again and ask the pupils to suit the action to the word, and the word to the action, as 

Hamlet suggests 
• How would a ‘villain’ move and say Mee May Mah?  
• How would an ‘innocent’ move and say Mee May Mah? Etc.  
• Pick some examples of different archetypes and their vowel vocalisations. Can we see characters and communication 

beginning to form, even without words?  
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Teaching and Learning Activity 3 – Introducing Language  

One Line Express  

It’s time to introduce some simple Shakespearean language. This exercise is a quick and exciting introduction. Pupils should 
continue to play with movement and vocal tone, but now introduce real language. They shouldn’t worry too much about the 
meaning of the words at the moment – the purpose of the exercise is to encourage them to be playful 

• Hand out One Line Express strips from three Shakespeare plays  
• Walking round the space, pupils should murmur their line to get used to the way that it feels in their mouths 
• Ask the group to stop on a given signal and deliver their line to a fixed point in the room 
• Next, ask them to slow down the vowels and emphasise them 
• Next, ask them to over pronounce the consonants in a very fast and clipped way 

Now, using the same archetype words as before, ask the pupils to move and say their line in different ways. As:  
 

Warrior  Mother  Trickster 
Innocent  Jester  Villain  

 
 

• Pupils should think carefully about how the meaning of their line is changed by making alterations to characterisation 
through movement and vocal tone 

• Choose particular examples to show back to the entire class (or if pupils are less confident, split the class in two and 
have one half watch the other half and vice versa)  

• Discuss findings as a whole class 
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Lesson 1 - Language as Words, Tone and Action (Version 2 – desk based version)  
Learning Objective  
 
Pupils can perform a 
simple drama in pairs to 
investigate character 
using physicality and tone 
 
Pupils can investigate 
language and vocabulary 
choices in a 
Shakespearean text 
 
Pupils can effectively 
organise ideas to produce 
a written reflection 

Success Criteria (including 
differentiation)  

All pupils can identify 
unfamiliar words and 
utilise strategies to clarify 
their understanding of 
those words 
Most pupils can identify 
powerful vocabulary in 
the text and justify their 
designation of it as 
powerful vocabulary 
Some pupils can write 
fluently about clarification 
strategies and the power 
of Shakespearean 
vocabulary 

In this lesson, pupils will consider the meaning of ‘language’ and learn that much of our 
communication and interaction is non-verbal. They will play with different ways of moving, 
using archetypes, and then, using layering techniques, will add an utterance to their 
archetypal movement. Finally, they will introduce Shakespearean dialogue, and practise using 
it with different intents, with a view to matching the ‘word to the action’ as recommended by 
Hamlet in his advice to the players. 
 
Key Questions How do we effectively bridge the gap between Shakespearean language and 
our own 21st century language?  
Vocabulary verbal, non-verbal, archetypes, conflict, physicality, gesture, movement, vocal tone 

Assessment Opportunities   
 

• Assessment of written reflection 
• Assessment of paired desk based drama activity 

Teaching input  
 
Introduction and Starter Activity  Show pupils a Shakespearean scene involving conflict and 
physicality. E.g. opening sequence of Baz Luhrmann’s Romeo + Juliet showing the exchange 
between Gregory and Abraham at the gas station which kick-starts the first 
Capulet/Montague battle. See Lesson 1 (Alternative)- Teaching and Learning Activity 1  
 
Main Teaching and Learning activities  
 

• Teaching and Learning Activity 1 Pupils investigate unfamiliar lines of Shakespearean 
text and discuss their findings. See Lesson 1 (Alternative) - Teaching and Learning 
Activities  

 
Written follow up  Students write their One Line Express quotation at the top of the page – 
with a reflection covering the following points  
 

• Any words that they did not understand 
• The steps they took to make sense of those words (whether using clarification, 

research or dictionaries)  
• Who might be speaking the line and in what context? 
• Which word they considered to be the most powerful in the line of text, and why 
• What action they added to the most impactful line and why 
 

Resources 
 

• Romeo + Juliet clip. See teaching and 
learning activities for details of how to 
access this clip via SSF’s partnership 
with Learning on Screen (BoB) 

• ‘One Line Express’ text extracts  
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts and 
poetry in order to generate language and discuss language 
use and meaning, using role, intonation, tone, volume, mood, 
silence, stillness and action to add impact 

Reading   
Pupils read increasingly challenging material, including high-quality 
works from Shakespeare (two plays) 

• knowing how language, including figurative language, 
vocabulary choice, grammar, text structure and organisational 
features, presents meaning  

• understanding how the work of dramatists is communicated 
effectively through performance and how alternative staging 
allows for different interpretations of a play 

Writing  
Pupils write accurately, fluently, effectively and at length for information 
including 

• summarising and organising material, and supporting ideas 
and arguments with any necessary factual detail  
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Teaching and learning activities/ Lesson 1 (Alternative)  

An introduction to Shakespearean language (Desk based version)  

Starter Activity 

SSF have partnered with Learning on Screen’s BoB (the on demand TV and radio service for school education) to 
provide SSF teachers with access to the gas station clip from Baz Luhrmann’s Romeo+Juliet, via a free trial of the BoB 
service 
To access the clip, you can contact Learning on Screen today to arrange your one month free trial of BoB, without 
obligation: Please email lincia@bufvc.ac.uk or call 020 7393 1505 

Once you have begun your free trial the clip may be accessed by following this link2   

• After watching the clip, discuss the ‘language’ of biting your thumb at someone and the concept of the offensive 
gesture, which is still prevalent today 

• Suggest to pupils that the ‘language’ of both our day and of Shakespeare’s day is partly vocal but largely 
communicated through physical or ‘body language’ and tone. N.B Scientist Albert Mehrabian conducted research in 
1971 which attributed just 7 percent of our communicative ability to the words that we say and the remaining 93 
percent to our tone of voice and our body language 

• Question What other physical signs are there in the Baz Luhrmann scene that suggest the way the characters feel  
about each other? Discuss  
 
 
 
 

                                                           
2 'First 8 minutes Clip from William Shakespeare’s Romeo and Juliet', William Shakespeare’s Romeo and Juliet, 01:05 08/10/2012, FilmFour, 145 mins. 
00:02:56-00:09:12. https://learningonscreen.ac.uk/ondemand/index.php/clip/93407 (Accessed 14 Mar 2017) 

mailto:lincia@bufvc.ac.uk
https://learningonscreen.ac.uk/ondemand/index.php/clip/93407
https://learningonscreen.ac.uk/ondemand/index.php/clip/93407
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Teaching Input  

By physicalising the characters we play and speaking in a tone that matches their mood, we are helping to unlock 
Shakespeare’s language for audiences, and bridging the 400 year gap between Shakespeare’s audiences and ours 

This is far from a new concept. On the whiteboard, write out Hamlet’s advice to the Players  

 

Suit the action to the word, the word to the action 

 

This melding of body language and verbal language is precisely what Hamlet is recommending to the players. Action, tone of 
voice and the words that we say must all ‘suit’ together. Tell pupils we are going to explore this further 

Teaching and Learning Activity 1  

• Ask pupils to break into their pairs 
• Hand out the One Line Express strips so that each pairing has one strip 
• Ask the pupils to carry out the following activity – this could be done as a step by step teacher led activity 
• Alternatively, if you wish pupils to work at their own pace, the instructions below could be printed for your 

pupils   
 

1. Read through the strip together 
2. Agree upon any words that they do not understand or that seem unusual 
3. By using clarification skills (reading on to check whether they can make sense of the word in context) can the pupils 

predict what the word means and what the line as a whole means?  
4. If stuck, pupils may use the internet or dictionaries to find the meaning of the words that are puzzling them 
5. Who might speak this line? Who are they speaking with? What kind of emotion or intention is the character likely to 

have?  
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6. How many syllables does the line have?  
7. Now agree on an action to go with the strongest or most impactful word in the line. Try delivering the line in your pair, 

adding a single action to the line 
8. Share back some findings with the class 

 
• If pupils feel they want to, they may share their paired ‘performance’ 
• See main lesson planner for written outcome based on the above investigation   
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Lesson 2 and 3 - Language as ‘hidden’ directorial intent 

Learning Objective  
 
Pupils can rehearse a 
scene using original 
practices techniques, 
identifying authorial 
organisation and 
direction 
 
Pupils can analyse 
Shakespearean text for 
organisational features, 
language and vocabulary 
choices  
 
Pupils can communicate 
their analysis of 
Shakespearean text 
through effective written 
organisation of their 
ideas 

Success Criteria 
(including differentiation)  

All pupils use cue scripts 
and identify some 
organisational, language 
and vocabulary choices 
in a monologue 
Most pupils can discuss 
the directorial intent 
embedded in both cue 
scripts and the textual 
features of a monologue 
Some pupils can write 
fluently and at length 
about the textual 
features of a monologue 

In these lessons, pupils will investigate Elizabethan rehearsal techniques and the directorial 
intent of Shakespeare’s language including:  

• cue scripts  to encourage urgency of delivery (e.g. Solanio/Shylock ‘interruption’ scene)  
• language as a means of creating onstage sense of place and time (e.g. Romeo and 

Juliet tomb scene) 
Key Questions How does Shakespeare embed direction into his text for actors?  
Vocabulary  cue scripts, directorial intent, demonstratives, pronouns, proper nouns, imperatives, 
adjectivals 

Assessment Opportunities   
 

• GCSE style exam question on the power dynamics 
between Shylock and Salerio/Solanio 

• Point, Evidence, Explain (PEE)  - written analysis of a 
scene  

• Observation of and discussion of cue script and drama 
activities  

Teaching input  
Introduction and Starter Activity  Remind students of the Baz Luhrmann Romeo + Juliet scene 
(and show it a second time if necessary). Tell students we intend to create a hostile Capulet v 
Montague environment, using Shakespearean insults. See Lesson 2 Teaching and Learning 
Activities  
Lesson 2 - Main Teaching and Learning Activities 

• Teaching Input  Explain that for the rest of this lesson we are going to investigate the 
way in which Shakespeare used embedded in-text clues to aid actors in rehearsal 

• Teaching and Learning Activity 1 Pupils use cue scripts to actively examine how 
Shakespeare’s actors rehearsed, with a focus on the use of cue scripts as a form of 
authorial direction for actors. See Lesson 2 Teaching and Learning Activities  

• Written Outcome  See GCSE exam style question based on a textual analysis of this 
scene and the power dynamic between Shylock and Salerio/Solanio   

Lesson 3 – Main Teaching and Learning Activities  
• Teaching and Learning Activity 1 Pupils use an extract from Romeo and Juliet to 

examine how the use of demonstratives, personal pronouns, proper nouns, imperatives 
and adjectivals add stage direction and urgency to a scene. See Lesson 3 Teaching and 
Learning Activities AND Lesson 3 Appendix – Grammar (Demonstratives)  

• Written outcome Pupils produce a written analysis of the language features of the tomb 
scene, with their annotated script and key, using Point, Evidence, Explain (PEE) to 
provide an account of the way in which the language features create the urgency, clear 
setting and detail of a TV crime drama,  
Dig Deeper! Extension Drama outcome Pupils put the tomb scene on its feet, performing 
with appropriate attention to the language features discussed. Communicative gestures 
could be added to lines such as ‘this’, ‘these’, pronouns, proper nouns and imperatives.  
Additional question to stretch higher attaining students  Did appropriation of the 
language features help with clear storytelling? This could be followed up with a  written 
reflection of the drama exercise above. 

Resources 
 

• Shakespeare insult kit 
• Do you bite your thumb? Resource  
• Cue scripts  
• Script extract – Romeo and Juliet scene   
• GCSE exam style question 
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts and poetry 
in order to generate language and discuss language use and 
meaning, using role, intonation, tone, volume, mood, silence, 
stillness and action to add impact 

Reading   
Pupils read increasingly challenging material, including high-quality works 
from Shakespeare (two plays) 

• knowing how language, including figurative language, 
vocabulary choice, grammar, text structure and organisational 
features, presents meaning  

• understanding how the work of dramatists is communicated 
effectively through performance 

Writing  
Pupils write accurately, fluently, effectively and at length for information 
including 

• summarising and organising material, and supporting ideas and 
arguments with any necessary factual detail  

• amending the vocabulary, grammar and structure of their 
writing to improve its coherence and overall effectiveness 
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Teaching and learning activities/ Lesson 2 and 3  

Language and Directorial Intent   

Starter Activity – Shakespearean Insults  

• Remind pupils of the Baz Luhrmann Romeo + Juliet scene (and show it a second time if necessary). In this starter they 
will attempt to suit the word to the action and create a hostile Capulet v Montague environment, fuelled by 
Shakespearean insults 

• Give each student a copy of the Insult Generator  
• Have pupils move around the space, balancing it as before 
• Now divide pupils up into Montagues and Capulets (perhaps using sticky labels marked with M and C). Move with 

purpose around the space 
• Give pupils the following information. This is YOUR territory. Think about what elements of the archetypes you have 

used in the previous lesson could be channelled here. How will you react to other M’s and C’s? (No physical contact is 
allowed.) How will you acknowledge members of your own clan? How will you react when you see a member of the 
other clan?  

• Write the following exchange on the board or hand out the resource sheet to students   

Pupil 1: Do you bite your thumb at me, sir? 

Pupil 2: No, sir, I do not bite my thumb at you, sir, but I 
bite my thumb, sir. 

Pupil 1: Do you quarrel, sir? 

Pupil 2: Ay sir, for I call you a… (INSULT)  

Pupil 1: Then thou art a… (INSULT)  

• Explain to pupils that on a given signal they will pair up with a member of the opposite clan and re-create this 
exchange, inserting their Shakespearean insults using the three column template in the places provided 
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• They should choose how to end the exchange (another bite of the thumb? A non-verbal signal of warning or impending 
trouble?) before moving on and finding another person to interact with (either a fellow clan member to plot with or an 
opposing clan member to insult with the same greeting and a mix’n’match insult choice). 

• Watch back some example interactions 
• Ask half of the Capulets and half of the Montagues to sit as an audience and watch the other half 
• Repeat with the audience becoming the participants and vice versa 
• Discussion – did pupils find it useful to focus on the word and action, i.e. physicality, tone of voice and language? How 

did that help them to develop the character of the scene?  

 

Lesson 2 - Teaching and Learning Activity 1 

Input before activity  

• Explain that in Shakespeare’s early modern theatre the rehearsal process was very different to our own actor’s 
rehearsal process today 

• Shakespeare’s actors had many plays in repertory at a time they would have to learn many parts, and there simply 
wasn’t the time for protracted rehearsal 

• Many believe that Shakespeare included hidden clues in the text to make it easy for actors to deliver the performances 
that Shakespeare, as author, wanted 

• One of the ways that Shakespeare directed his actors to speak with a particular rhythm (including where to place 
emphasis and where to pause) was his frequent use of iambic pentameter or blank verse in his plays. We will be 
investigating this in a later session 

• For now, we are going to look at some of the other directorial ways in which Shakespeare’s actors were helped by his 
language 
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 Cue Scripts  

 

• In Shakespeare’s time, actors were not provided with the entire text of the play they were performing 
• Instead they were given just their own lines and the ‘cue lines’ or final words that they must listen for from another 

actor on the stage 
• In A Midsummer Night’s Dream, the ever patient amateur theatre director, Peter Quince, chastises Francis Flute for 

reciting all his lines ‘cues and all’ when they rehearse in the woods. Francis obviously doesn’t understand how a cue 
script works 

• We are going to try using a cue script of our own, recreating a scene from The Merchant of Venice 

 

Read the following background prior to the lesson and provide students with this information prior to the 
activity  
 
Shylock is a Jewish moneylender, who has lent money to Antonio so that Antonio can help out a friend in need. Antonio 
and Shylock hate each other, and Shylock has insisted that if Antonio does not pay the money back by the due date, 
then the forfeit will be a pound of Antonio’s flesh, cut from any part of Antonio’s body that Shylock chooses. Antonio is 
a shipping merchant and expects to be able to repay Shylock with ease when his trading ships return home. 
Unfortunately, news arrives that the ships have sunk, and Antonio must now pay his forfeit under the terms of Shylock’s 
‘bond’. In this scene, Antonio’s friend Solanio is trying to intercede on Antonio’s behalf, whilst Shylock calls for the 
payment of his ‘bond’. 

 

N.B. There are three speaking parts in the scene and one non-speaking part. Pupils should work in groups of three or 
four (with less confident pupils playing the non-speaking jailer role – although if all pupils wish to speak the jailer role 
could be omitted). 
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• Allocate cue scripts to pupils 
• Pupils should not look at each other’s scripts 

 

The rules are as follows  

1. Each actor should read their cue script and familiarise themselves with the cue line that they are listening for before 
delivering their line 

2. Now conduct a read through. Listen for the cue line and say your line. You should start speaking immediately you hear 
your cue line 

3. Practise the scene a few times in this way  

 
Class discussion 

• Did anyone experience any difficulties?  
 
The pupils should note that the actor playing Solanio had real difficulty in delivering his line. The cue line ‘I shall have my 
bond’ is actually repeated several times by Shylock during the scene. This means that the actor playing Solanio 
probably tried to say the line several times but couldn’t, as Shylock was still talking 
 

• Can anyone suggest why this might be the case? Think about Shakespeare as a director. Think about the fact that this 
scene is an argument. What kind of verbal exchange characterises an argument?  
 
The reflection you are looking for is that the actor playing Solanio only has his cue line to work from, so his attempt to 
say his line several times will make it seem like he is trying to interrupt Shylock – which is thought to be exactly what 
Shakespeare intended. The hidden direction in the language of the scene ensures that Shakespeare’s actors were able 
to effectively convey action and reaction with very little rehearsal. Shakespeare didn’t even need to be there to tell them 
how he wanted the scene played as the clues were all there in the way the cue scripts were arranged 
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Thinking point  This type of hidden direction would have required a lot of planning on Shakespeare’s part, hiding repeated 
cues within the text to create the ‘interruption effect’  

Next  Pupils should rehearse this scene further, this time listening and responding to cues, and also using what we learnt in 
the last lesson about body language, physicality and tone to create a more rounded picture of the scene. Feel free to move 
around in character. Try to ‘block’ the scene by deciding where each actor should move within the space. Do any of the 
archetype character movements work well with the characters in the scene? Remember to suit the word to the action!  

Finally  Show some of the Antonio/Shylock/Solanio scenes back and discuss. Did pupils accurately convey the sense of 
urgency and impatience that Solanio feels as he anxiously tries to defend his friend?  

Dig Deeper! See Appendix for GCSE exam style question dealing with the power struggle evident in this extract  
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Teaching and learning activities/ Lesson 3  

Language and Directorial Intent  

A Sense of Place and Time in Romeo and Juliet  

Input before activity  

• Contextualise the immediate aftermath of the deaths of the characters of Romeo and Juliet 
• Ask your pupils to imagine the scene. The watch have arrived to find the dead bodies and now the scene is swarming 

with people. What type of modern TV show or movie might we see this type of scene in?  Pupils are likely to respond 
that this is typical of TV detective or crime dramas 

• If possible, show a clip of the aftermath of a crime in a TV detective drama, suitable for the age of pupils you 
teach. What is the mood in the immediate aftermath of the TV crime? Pupils are likely to note that there is 
urgency and a search for vital clues 

• In Shakespeare’s time, actors did not rely heavily on props or lighting effects to create a sense of urgency and 
atmosphere 

• Remember that the Globe was open to the heavens and performances took place during the daytime, so sophisticated 
lighting effects would have been useless, even if they had been possible. The performances were lit by sunlight 

Teaching and Learning Activity 1  

• Give out the ‘A Sense of Place and Time’ activity sheet to students  
• Hand out the extract from Romeo and Juliet   
• Tell students we are going to investigate how demonstratives, pronouns, proper nouns, imperatives and adjectivals 

help to create a sense of time, place and urgency within the text 
• You may need to explain that the words ‘this’ and ‘these’ are demonstratives by referring to the background knowledge. 

See Appendix – Demonstratives. N.B. You do not need to refer to the word ‘that’ for this analysis as the word is used 
within the play extract solely to introduce a restrictive relative clause, rather than as a demonstrative 
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• Ask the pupils, in small groups, to discuss what job each of the categories of language does within the context of the 
scene – remembering that it is a crime scene 

Suggested responses  

1. Demonstratives - give both a sense of urgency (especially as they are all ‘this’ and ‘these’, suggesting proximity of 
time/place) and of place. If pupils cannot see this, then try asking them to say the lines and to add gestures to the lines. 
They will find that ‘this’ and ‘these’ require a gesture such as pointing to give them meaning 

2. (and 3) Personal pronouns and proper nouns - make it very clear WHO is being referred to. From a storytelling 
perspective, it makes the crime scene and its occupants/participants very clear 

4. Imperatives – again these are orders. They convey the urgency of the scene and ensure that the watch (equivalent to 
police detectives) are clearly in charge and making vital decisions at the crime scene  

5. Descriptive detail – this builds up a picture for the audience of the horrific crime scene. Remember that audience has the 
Latin root ‘aud’ (to hear) and that Shakespeare’s audiences came to listen to the play, not watch it – language was 
responsible for conveying and describing the scene, rather than elaborate set 

Follow up Written Work  

• Use the completed ‘A Sense of Place and Time’ sheet to create a Point, Evidence, Explain analysis of the use of 
demonstratives, personal pronouns, proper nouns, imperatives and descriptive detail, and how they create a sense of 
place and time in the scene. See Lesson Planner sheet for further information 
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Appendix/ Lesson 3  

Demonstratives  

Demonstrative pronouns  

This, That, These, Those - words that are used to show the relative distance (both in space and time) between speaker and 
the noun.  

This (singular) /These (plural) show proximity. 

That (singular) /Those (plural) show distance. 

E.g.  

• This is the man  

• That is the man  

• These are our pupils 

• Those are our pupils  
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Demonstratives as Adjectives  

Demonstratives can also be used as adjectives to describe the noun, rather than as pronouns in place of the noun. They serve 
the same purpose indicating proximity of time and place.  

E.g.  

• This boy pulled faces at me. (near)  

• That boy pulled faces at me. (some distance away)  

• These cars are brand new (near)  

• Those cars are brand new (some distance away)  

• This party is amazing! (happening now)  

• That party last night was amazing (happened in the past) 

• These apples taste delicious (now)  

• Those apples were delicious (past)  

Note  Sometimes the word ‘that’ can be used in a similar way to the word ‘which’, as a pronoun introducing a relative clause. 
We are less interested in this usage for the purposes of this lesson. 
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Lesson 4 and 5 – Iambic pentameter and language structures  

Learning Objective  
 
Pupils can identify and 
define iambic 
pentameter  
 
Pupils can create their 
own iambic 
pentameter 
conversations  
 
Pupils can analyse use 
of iambic pentameter 
in a Shakespearean 
monologue 

Success Criteria 
(including 
differentiation)  

All pupils can identify 
iambic pentameter 
Most pupils can 
discuss how text 
structure in 
Shakespeare’s work 
allows for a variety of 
interpretative choices 
for readers 
Some pupils can write 
fluently about 
Shakespeare’s textual 
structures, supporting 
ideas with textual 
references 

In these lessons, pupils learn to identify iambic pentameter and investigate blank verse by writing their 
own iambic pentameter discussion. They use drama and written techniques to analyse iambic 
pentameter and language structures.  
Key Questions What is iambic pentameter/blank verse? What interpretative choices do actors and 
readers have when reading lines of Shakespearean text?  
Vocabulary Iambic pentameter, blank verse, rhythm, iamb, stressed, unstressed, beats, monologue, 
directorial 

Assessment Opportunities   
 

• Assessment of written analysis of iambic 
pentameter/blank verse piece 

• GCSE exam style question about the textual 
extract following lesson analysis  

Teaching input  
Introduction  Students learn how to identify iambic pentameter and to create their own simple blank 
verse conversation/duologue. See Lesson 4 - Teaching and Learning Activities 
 
Lesson 4 Main Teaching and Learning activities  

• Teaching Input  Explain that a constant iambic beat would be monotonous and sing-song. That’s 
why Shakespeare frequently breaks up the iambic rhythm – again using directorial intent hidden 
in language rhythms to help out his actors. Some argue that Shakespeare is akin to a jazz 
musician, creating strict rhythms and then deliberately breaking them down 

• Teaching and Learning Activity 1  Pupils carry out an analysis of Romeo’s balcony monologue for 
iambic stresses. See Lesson 4 - Teaching and Learning Activities  
 

Lesson 5  Follow Up Written Outcome   
• Show pupils how to annotate their copy of ‘But soft, what light through yonder 

window breaks…’ or a new Shakespeare monologue (N.B. If you are not studying 
Romeo and Juliet and want to find an iambic pattern speech for your studied play, a 
simple search of ‘NAME OF PLAY, Iambic pentameter speech’ should provide 
suggestions).  
Annotating like a music score they should: 

• Mark the word that they think should be stressed in the line (e.g. by underlining) 
• Draw a gesture to go with the specified word on the page to indicate e.g. the emotional stress of 

the word 
• Use an ‘up’ arrow to indicate a rise in volume and a ‘down’ arrow to indicate a fall in volume etc. 

These are just suggestions: they should be free to make their own annotations as they choose.  
• Following annotation, pupils should write a definition/explanation of iambic pentameter, and a 

justification of their own annotations, explaining why they chose particular key words, variations 
in volume and specific gestures 

• Dig Deeper! These written follow ups could then be used as presentations back to 
the class, with an accompanying performance based on the justified annotations. 

• Additional Written Outcome  See the Appendix for GCSE exam style question    

Resources 
 

• Extract of Romeo’s balcony monologue  
• GCSE exam style question 
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts 
and poetry in order to generate language and discuss 
language use and meaning, using role, intonation, 
tone, volume, mood, silence, stillness and action to 
add impact 

Reading   
Pupils read increasingly challenging material, including high-
quality works from Shakespeare (two plays) 

• learning new vocabulary, relating it explicitly to known 
vocabulary and understanding it with the help of 
context and dictionaries  

• knowing how language, including figurative language, 
vocabulary choice, grammar, text structure and 
organisational features, presents meaning  

• recognising a range of poetic conventions and 
understanding how these have been used  

• understanding how the work of dramatists is 
communicated effectively through performance  

Writing  
Pupils write accurately, fluently, effectively and at length for 
information including:  

• summarising and organising material, and supporting 
ideas and arguments with any necessary factual 
detail  
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Teaching and learning activities/ Lesson 4  

Starter Activity 

• This is a quick trick to demonstrate to your pupils how an iambic line works 
• Ask ten pupils to stand in a line, and give them one word each to say aloud:  

 
We – stress – the – words – we – want – the - world – to – hear 

 
• Ask them to deliver the line, one word after the other 

 
• Next ask the odd numbered pupils to stamp their foot and say their word loudly and strongly. Tell the even numbered 

pupils to remain neutral. The result is:  
 

WE – stress - THE – words – WE – want – THE – world – TO - hear 
 

• Ask pupils how that sounds - natural? No, it somehow sounds wrong 
• Now reverse the stresses so the even numbered people stamp and the odds remain neutral:  

 
We – STRESS – the – WORDS – we – WANT – the – WORLD – to - HEAR 

 
• Discuss why that sounds better 

 
• There can be lots of anxiety around Shakespeare’s poetic structures and iambic pentameter but actually it’s often quite 

natural – the way that we would naturally stress the words in everyday speech is also the way that the poetic stress 
falls 
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Teaching Input  

 
• Pupils have noted that there are ten stresses in an iambic line of verse. They also know that the stress must fall like this:  

 
de – DUM – de – DUM – de – DUM – de – DUM – de – DUM  

 
• Ask pupils to repeat the above, tapping their stomachs gently on the DE and their chest (or heart) more strongly on the 

DUM beat 
 

• This will help to emphasise that iambic pentameter (or blank verse) is often thought to be like the heartbeat of 
Shakespeare’s text, providing an underlying rhythm 

 
 
Starter Activity 2  
 

• Now ask pupils to try creating their own iambic conversations with each other in pairs 
• They must decide on a subject matter and have a two line conversation about it  

 
For example  

 
I’d LIKE to HAVE aNOther CUP of TEA  
 
Well PUT the KETTle ON and POUR your OWN  

 
• The only rules are that the conversation must (a) be iambic and (b) make sense 
• Listen back to some of the iambic conversations 
• Pupils record their iambic conversations, together with an explanation of iambic pentameter, in books as part of the 

written outcomes of the lesson 
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Teaching and Learning Activity 1  
 
NOTE – this activity and follow up work will continue into Lesson 5 as part of a two lesson sequence. There is also a 
separate GCSE exam style question analyzing the language of the textual extract in the APPENDIX     
 

• Hand out Romeo’s balcony monologue 
 

But, soft! What light through yonder window breaks? 
It is the east, and Juliet is the sun. 
Arise, fair sun, and kill the envious moon, 
Who is already sick and pale with grief, 
That thou her maid art far more fair than she: 
Be not her maid, since she is envious; 
Her vestal livery is but sick and green 
And none but fools do wear it; cast it off.   Act 2, Scene 2 
 

• Many of the lines in this speech are perfectly iambic. However it wouldn’t sound very effective if we delivered it in a 
regular sing-song rhythm: ‘but-SOFT, what-LIGHT through-YONder, WIN-dow, BREAKS’. We need to make some 
choices on where to stress, pause, gesture, build up tension etc.  

 
• To demonstrate the many different choices that are available for each line, divide up the speech into sections 

 
• Put pupils into pairs, and ask each pair to pick a word to stress. This should be a word that seems to bear a particular 

significance in the line; the key word.  When they have decided, ask them to choose a gesture for that word. Lastly, they 
should find a place for a pause 

 
• The pairs should find a way to deliver the line together. Go round and spotlight the different choices, discussing the 

effect each one has on the meaning of the line 

http://shakespeare.about.com/od/Romeo-And-Juliet-Text/a/Romeo-And-Juliet-Act-2-Scene-2.htm
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• Discuss other effects that can vary rhythm in a line beside stress and pause (you may have already heard some of the 

pairs doing them) such as speeding up/slowing down, raising/lowering volume etc. 
 

• Line pairs up so that you have the whole speech represented and go through the whole thing. You may want to repeat 
it a couple of times for fluidity. Discuss any particularly effective pauses, crescendos etc. If you have enough pairs for 
two or three versions, discuss the effect of the different deliveries 

 
• This is an excellent exercise to show both Shakespeare’s hidden directorial intent and the choices offered by the text to 

actors in speaking Shakespearean verse 
 

Lesson 5  
 
See lesson planner for written analysis follow up 
 
Dig Deeper! See Appendix - GCSE exam style question based on the text extract and Shakespeare’s use of 
iambic pentameter  

 

 

 

 

 

 

 



  

 
 

   © Shakespeare Schools Foundation 2017                     Key Stage 3 and 4 Language Scheme of Work Page 26 
   
 

Lesson 6 – Visualisation techniques to unlock heightened language 

Learning Objective  
 
Pupils can make 
meaning through 
inference and 
deduction about 
Shakespeare’s 
heightened language 
features  
 
Pupils can produce a 
written analysis their 
understanding of 
heightened language  

Success Criteria 
(including 
differentiation)  

All pupils can conjure 
images when listening 
to Shakespearean 
heightened language  
Most pupils can 
discuss their personal 
imagery and 
explain/justify choices 
Some pupils can write 
fluently about their 
personal imagery and 
how this has shaped 
their understanding of 
the text, supporting 
their ideas with 
evidence from the text 

In this lesson, pupils will use a visualisation technique to help them to make meaning of Shakespeare’s 
text and consider the effect of Shakespeare’s figurative language in a series of monologues.  
 
Key Questions How did Shakespeare use heightened language to convey mental images and ‘scenery’ 
to his audiences?  
Vocabulary heightened language, visualisation, audience, auditors, Latin root ‘aud’, conjuring  

Assessment Opportunities   
 

• Written reflection on the visualisation technique  
• Discussion based on pupils’ paired visualisations 
• GCSE exam style question about the textual 

extract following lesson analysis 
Teaching input  
Introduction and Main Teaching and Learning Activities  

• Explain to the pupils that at the time Shakespeare was writing a lot of the worlds that he 
conjured had to be created through language and evoked in the mind’s eye of the audience 

• He had not visited these worlds nor had his audience 
• What was exciting was that this audience was made up of every level of society.  
• Share with the class the following quote from Henry V  

Think when we talk of horses that you see them 
Printing their proud hoofs i’the receiving earth 

• This is a direct instruction that the audience has to ‘play the game’ and use their imagination 
to do this 

• Recall what we have already learnt – the audience (root word aud – to listen) came to hear a 
play and not to watch it. Our visual 21st culture is not used to the concept of conjuring images 
simply by hearing words. We have grown somewhat lazy and become used to being given 
things on a plate!  

• Say that we are now going to look at this in more detail using a series of visualisation 
techniques. See Lesson 6- Teaching and Learning Activities  
 
Dig Deeper! Ask pupils to produce a ‘visualisation’ reflection. Pupils should be 
given a copy of the speech and write an analysis of the key words that created 
images in their minds as it was read to them. What images were created? How has this 
shaped their understanding of the speech?  
Additional Written Outcome  See the Appendix for GCSE exam style question 

Resources 
 

• Heightened language ‘Imagery and Visualisation’ 
extract (Macbeth, Romeo and Juliet or The 
Merchant of Venice)  

• GCSE exam style question  
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts and 
poetry in order to generate language and discuss 
language use and meaning, using role, intonation, tone, 
volume, mood, silence, stillness and action to add impact 

Reading   
Pupils read increasingly challenging material, including high-
quality works from Shakespeare (two plays) 

• learning new vocabulary, relating it explicitly to known 
vocabulary and understanding it with the help of 
context and dictionaries  

• making inferences and referring to evidence in the text  
• knowing how language, including figurative language, 

vocabulary choice, grammar, text structure and 
organisational features, presents meaning  

• recognising a range of poetic conventions and 
understanding how these have been used  

Writing  
Pupils write accurately, fluently, effectively for  information 
including 

• summarising and organising material, and supporting 
ideas and arguments with any necessary factual detail  
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Teaching and learning activities/ Lesson 6  

Approaches to Shakespearean imagery – using visualisation to make meaning from powerful figurative language 

Teaching and Learning Activity 1  

• Ask pupils to close their eyes and picture a gift box that they know holds the gift (an object, not an experience) they 
would most like to receive. Ask them to visualise detail e.g. the size of the box, the colour of the wrapping paper, then 
take them through the stages of imagining opening the gift. Ask them to picture clearly what the gift inside looks like, 
how it feels, how it smells etc. 

• Divide the class into pairs. Ask each participant to tell their partner the story of opening their gift, beginning with the 
sentence: ‘I saw the gift wrapped up and sitting on the table, and the tag said it was for me’ 

• Ask the class – were they engaged whilst listening to their partner’s story, and if so, why?  

 
Teaching Input  

• Explain that in Shakespeare’s plays, characters often tell stories about things they’ve experienced. Unlike in film, in 
theatre we can’t do a cut away shot to a battle scene, or a dream sequence, or a flash back, and so the actor has to 
work really hard to conjure these images for an audience 

• In the theatre Shakespeare wrote for, things were told, rather than shown. Contrarily, we’re used to film where 
everything in terms of setting and action is shown in minute detail 

• A character will always have an emotional response to what they’re talking about, just as all the participants had an 
emotional response to the experience of unwrapping a fantastic present 

• Shakespeare’s work can be hard for an actor to navigate because he uses so many words to talk about any one event.  
• We are going to do an exercise that can help you navigate your way through his many images 
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Teaching and Learning Activity 2  
 

• Distribute either the Lesson 6 Macbeth, Romeo and Juliet, or Merchant of Venice speech resource (depending on which 
text you are studying)  

• Divide pupils into pairs, who then label themselves A and B.  Note that the simplest and shortest of the pieces is 
from Macbeth. The other two are longer and have denser imagery. They may be shortened for students if 
necessary 

• Partner A closes their eyes and is the listener. Partner B whispers the speech to them, one short section at a time  
• Partner A must try to form some kind of image in their heads in response to the words that Partner B has just spoken. 

When they have formed an image they will nod, and Partner B will deliver the next short section of the text 
• Partner A should not try to censor what the images are and not worry whether or not they are literal – there are no right 

or wrong answers 
• Next, Partner A and Partner B should change roles. 
• Ask the group to reflect on the imagery that was evoked. Discuss as a whole class 

 
See lesson planner for written analysis follow up 
 
Dig Deeper! See Appendix GCSE exam style question based on the text extract and Shakespeare’s use of 
heightened language to create imagery      
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Lesson 7 and 8 – Antithesis and conflict in Shakespeare’s language  
Learning Objective  
 
Pupils can identify and define 
antithesis, citing examples in 
Shakespeare’s work  
 
Pupils can explain how and 
why antithesis is used in 
Shakespeare’s work, citing 
examples  
 
Pupils can use mood, silence, 
stillness and action to add 
impact to a ‘conflict’ 
performance 
 
Pupils can write reflectively on 
their discoveries during a unit 
of work, supporting their own 
original ideas and arguments 
with worked examples 

Success Criteria (including 
differentiation)  

All pupils can identify 
antithesis 
Most pupils can discuss how 
Shakespeare uses antithesis to 
create clear contrasts of 
language and theme 
Some pupils can write fluently 
about their understanding of 
Shakespeare’s language, 
supporting ideas with textual 
references 

In these lessons, pupils learn about Shakespeare’s use of antithesis  to create 
tension between two sets of opposing ideas in a line of verse. Having studied this 
on the page with a speech from Much Ado about Nothing, pupils try physical 
exercises focused on bringing to life the exchanges between Shakespeare’s lovers 
and haters  
Key Questions What is antithesis? How does Shakespeare’s use of antithesis 
encourage understanding and clarity of his text? How do antithesis and specific 
‘target’ words give impetus to Shakespearean conflict?  
Vocabulary Antithesis, conflict, duologue 

Assessment Opportunities   
 

• Written reflection on the learning journey that pupils have 
experienced across the entire scheme of work 

• Observation of drama based conflict performances 
• Exam style questions based on GCSE assessment objectives 

linked to each textual extract  
 

Teaching input  
Introduction Explain that antithesis is a rhetorical device in which two opposite 
ideas are put together in a sentence to achieve a contrasting effect. To illustrate, 
look at Claudio’s speech about Hero’s supposed infidelity in the wedding scene of 
Much Ado About Nothing. See Lesson 7- Teaching and Learning Activity 1  
 
Lesson 7  
Main Teaching and Learning activities  

• Pupils continue to examine antithesis by physicalizing Claudio’s words 
about Hero See Lesson 7 – Teaching and Learning Activity 2   

• Pupils create their own modern language antithetical exchanges based on 
Macbeth and Lady Macbeth.  See Lesson 7 – Teaching and Learning 
Activity 3   

• With a growing understanding of antithesis, pupils now analyse and devise 
a performance based on the antitheses in a speech by Juliet on the 
banishment of Romeo.  See Lesson 7 – Teaching and Learning Activity 4 

Lesson 8  
• Pupils move on to find ‘hurtful’ words in a duologue exchange. Informed by 

their language investigations, they then attempt to physicalise a duologue 
using several drama techniques. See Lesson 8 - Teaching and Learning 
Activity 1 

 
• Dig Deeper! Written outcomes  Ask pupils to produce a diary 

entry or reflection based on what they have learnt this lesson, 
Over the course of the lesson sequence what have they learnt 
about bridging the gap between Shakespeare’s language and our own? 

• Additional Written Outcome  See the Appendix for GCSE exam style 
question 

Resources 
 

• Extract from Much Ado About Nothing – Claudio’s speech 
• Extract from Romeo and Juliet – Juliet’s speech on the 

banishment of Romeo 
• Language of conflict extract – The Merchant of Venice 
• Exam style question based on text extract  
• Scheme PowerPoint 

National Curriculum Links  
Spoken English  
Pupils speak confidently and effectively through  

• improvising, rehearsing and performing play scripts and poetry in 
order to generate language and discuss language use and meaning, 
using role, intonation, tone, volume, mood, silence, stillness and action 
to add impact 

Reading   
Pupils read increasingly challenging material, including high-quality works from 
Shakespeare (two plays) 

• making inferences and referring to evidence in the text  
• knowing how language, including figurative language, vocabulary 

choice, grammar, text structure and organisational features, presents 
meaning  

• recognising a range of poetic conventions  
• understanding how the work of dramatists is communicated 

effectively through performance and how alternative staging allows 
for different interpretations of a play 

Writing  
Pupils write accurately, fluently, effectively and at length for information 
including:  

• summarising and organising material, and supporting ideas and 
arguments with any necessary factual detail  
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Teaching and learning activities/ Lesson 7 

Passionate language  

Teaching and Learning Activity 1  

• Hand out the extract from Much Ado About Nothing – Claudio/Hero  
• Remind pupils that antithesis means contrast 
• In this part of the story, Claudio is rejecting Hero at the altar because he thinks she has cheated on him. (in fact she is 

completely innocent). Claudio wants to contrast how pure and good she seems on the outside with how impure and 
rotten he thinks she is on the inside 

• Ask pupils to find the contrasts in the speech (they are highlighted in red below)  

O Hero! What a Hero hadst thou been 
If half thy outward graces had been placed 
About thy thoughts and counsels of thy heart! 
But fare thee well most foul, most fair, farewell 
Thou pure impiety and impious purity. 
For thee I’ll lock up all the gates of love, 
And on my eyelids shall conjecture hang 
To turn all beauty into thoughts of harm, 
And never shall it more be gracious.  

• Come together as a group. Discuss how antitheses can help the actor  
• Shakespeare expert and director, John Barton says that we should ‘Look for the antitheses and play them’. Look at how 

one word qualifies or changes what has come before 
• So Hero (from Much Ado About Nothing) is (falsely) accused by Claudio of being most fair (on the outside) but most foul 

(on the inside) – it makes it easy for the actor to really ‘punch’ those antithetical or contrasting words to show the big 
contrast between what Claudio sees on the outside and what he thinks exists on the inside.  
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Teaching and Learning Activity 2 

• Using the same speech, now divide your class into equal groups of four or five 
• Each group should be numbered either 1 or 2  
• Give Groups 1 their words – Foul, Impiety, Beauty 
• Give Groups 2 their words – Fair, Purity, Harm  
• Ask pupils to work collaboratively within their groups to come up with an action for each of their words 
• Explain they will be using words as weapons in combat with another group – so they must make sure that their actions 

are clear, strong and powerful  
• Now pair up each Group 1 with a Group 2  
• Ask them to have a ‘word weapons’ conversation as follows, using their actions to try to defeat their counterpart group 

 

Group 1 – Foul  

Group 2 – Fair  

Group 1 – Impiety  

Group 2 – Purity  

Group 1 – Beauty  

Group 2 – Harm  

 

Teaching and Learning Activity 3 

• Ask pupils to now try coming up with their own examples of antithesis in modern language.  
• Give them the following scenario from Macbeth:  
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• Lady Macbeth wants Macbeth to kill King Duncan as he is standing in the way of Macbeth becoming King 
of Scotland 

• Macbeth is supposed to be a brave warrior, but he is frightened about murdering the king 
• Lady Macbeth contrasts his masculinity with her femininity  
• Why is she, as a woman, unafraid, whereas he is terrified?  
• She begins to wonder whether he is as brave as she thought he was  

 
• In their groups from Activity 2, can they come up with antithetical (contrasting) words that they can use as weapons 

against Macbeth e.g. Brave/Coward or Man/Mouse   
• They can use thesauruses or laptops to look for antonyms if this helps  
• Again, they should add actions to the modern words that they choose.  
• Watch back some of the groups’ performances as Lady Macbeth, using modern language contrasting words 

 

Teaching and Learning Activity 4   

• Now that pupils are more confident with the concept of antithesis, ask them to look at Juliet’s speech after the 
banishment of Romeo.  

• In small groups, ask students to annotate the speech, marking or colour coding the antithetical pairs of words/phrases 
• Ask them to physicalise the antithetical words/phrases and devise a group, choral performance of the antithetical 

words/phrases only 
• Watch back the performances and ask other groups to peer assess both the choice of words and the performances 
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Lesson 8 - Teaching and Learning Activity 1   

Police Lines  

In this lesson, we are going to learn how to further physicalise the conflict within Shakespeare’s language 

• When two characters are using sparring language or are involved in a full blown war of words, this exercise will help to 
add energy and pace to match intention with language 

• Print off copies of the Antonio/Shylock duologues   

Part 1 – Word Weapons  

• Ask pupils to work in pairs. Each will take a duologue character. Ask pupils to choose one word from each of their 
character’s lines that they think will hurt the other person most. These words will become the weapons that the two 
characters spar with 

• Try throwing the word at your partner, perhaps adding a gesture to go with each word. Run this as an entire exchange, 
with one word per line, per character 

• Listen back to the word weapon exchanges 

Part 2 – Physicalising the exchange.  

• Now attempt to physicalise the duologue exchange 
• The two characters should be placed at opposite ends of the room, facing each other  
• Divide the rest of the class into two halves, and ask them to form two police lines, with arms linked, one in front of each 

of the characters  
• The characters should then play the scene, but their task is to try to physically reach their opponent: leaning over, 

crawling under, and pushing through the line-up. Ask your actors to reflect on how this made them feel, what it did to 
their voices when they had to work in this way 

• Ask them to repeat the scene but take away the physical blocks. Encourage the actors to retain the same intensity in 
their bodies and voices  
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Variation  
 
You can vary the degree of physical obstacle/ challenge depending on the context of the scene or the company you are 
working with. Here are some ideas: 
 

• Set the speaking characters the same challenge of getting to each other, but no physical contact is allowed: the 
ensemble walk around and in between them like a fluid barrier  

• Set your characters facing each other, some distance apart. Divide the rest of the group into two. Each half will be the 
‘posse’ of one of the characters. Ask them to use voice and gesture to intimidate and belittle the other character, and to 
support their leader. The characters speaking the text will have to compete with the disruption. This can be very freeing 
to the actors as they have to work at a more energised physical and vocal level, but they are not being listened to 
critically  
 
See lesson planner for written analysis follow up 
 
Dig Deeper! See Appendix GCSE exam style question based on the text extracts used in Lessons 7 and 8  

 

 



Appendix  

Resources Pack   

© Shakespeare Schools Foundation 
2017  
 
All rights reserved. Copyright of this 
curriculum resource rests with 
Shakespeare Schools Foundation. Any 
hiring, lending, redistribution, 
modification or copying (other than 
copying for the exclusive use of the 
school or institution which has 
purchased the resource) is strictly 
prohibited  



 

 

What’s in a name? A rose by any other would smell as sweet. 

 

To be or not to be. That is the question. 

 

She’s an excellent sweet lady, and, out of all suspicion, she is virtuous. 

 

We few, we happy few, we band of brothers. 

 

By the pricking of my thumbs, something wicked this way comes.  

 

The course of true love never did run smooth. 

 

It is a tale, told by an idiot, full of sound and fury, signifying nothing. 

 

The quality of mercy is not strain’d. It droppeth as the gentle rain from heaven. 

 

Now cracks a noble heart. Good night sweet prince. 

 

If music be the food of love, play on. 

 

How beauteous mankind is. O brave new world that has such people in it. 

 

Out, out brief candle! Life’s but a walking shadow, a poor player that struts and frets his 
hour upon the stage and then is heard no more. 

 

A plague on both your houses! 

 

Oh Romeo, Romeo, wherefore art thou Romeo? 

 

Lesson 1/ One Line Express text extracts   



 

 

Shakespeare Insult Kit - Combine one word from each of 
the three columns below, prefaced with "Thou":  

Column 1               Column 2                                      Column 3  
artless                                               base-court       apple-john 
bawdy                                               bat-fowling             baggage 
beslubbering                                    beef-witted             barnacle 
bootless                                            beetle-headed         bladder 
churlish                                             boil-brained            boar-pig 
cockered                                           clapper-clawed       bugbear 
clouted                                              clay-brained           bum-bailey 
craven                                               common-kissing        canker-blossom 
currish                                               crook-pated             clack-dish 
dankish                                             dismal-dreaming      clotpole 
dissembling                                      dizzy-eyed               coxcomb 
droning                                              doghearted              codpiece 
errant                                                 dread-bolted           death-token 
fawning                                             earth-vexing          dewberry 
fobbing                                              elf-skinned              flap-dragon 
froward                                              fat-kidneyed            flax-wench 
frothy                                                  fen-sucked              flirt-gill 
gleeking                                              flap-mouthed           foot-licker 
goatish                                                fly-bitten                 fustilarian 
gorbellied                                            folly-fallen              giglet 
impertinent                                         fool-born                 gudgeon 
infectious                                            full-gorged              haggard 
jarring                                                 guts-griping              harpy 
loggerheaded                                    half-faced                hedge-pig 
lumpish                                               hasty-witted            horn-beast 
mammering                                       hedge-born              hugger-mugger 
mangled                                             hell-hated                joithead 
mewling                                             idle-headed              lewdster 
paunchy                                             ill-breeding              lout 
pribbling                                             ill-nurtured               maggot-pie 
puking                                                knotty-pated              malt-worm 
puny                                                   milk-livered               mammet 
qualling                                             motley-minded           measle 
rank                                                    onion-eyed                 minnow 
reeky                                                  plume-plucked           miscreant 
roguish                                              pottle-deep               moldwarp 
ruttish                                                pox-marked               mumble-news 
saucy                                                 reeling-ripe                nut-hook 
spleeny                                             rough-hewn               pigeon-egg 
spongy                                              rude-growing             pignut 
surly                                                   rump-fed                     puttock 
tottering                                           shard-borne               pumpion 
unmuzzled                                       sheep-biting              ratsbane 

Lesson 2/ Shakespeare insult kit  



 

 

 

 

A Do you bite your thumb at me sir? 

B No, sir, I do not bite my thumb at you sir, but I 
bite my thumb sir 

A Do you quarrel sir?  

B Ay, sir, for I call you a… (Insult)  

A Then thou art a… (Insult)  

 

 

 

 

 

 

 

 

 
 

Lesson 2/ Do you bite your thumb? Resource sheet  



 

 

YOUR PART IS SOLANIO 

WHEN YOU HEAR THE PARTS IN RED, YOU MUST 
SAY YOUR LINES  

Venice. A street. 

SHYLOCK HAS LENT MONEY TO ANTONIO. 
ANTONIO CANNOT REPAY IT AND SHYLOCK 
WANTS THE JAILER TO ARREST HIM. SOLANIO IS 
ANTONIO’S FRIEND  

Enter SHYLOCK, SOLANIO, ANTONIO and JAILER 
 
…………………………………        I will have my bond. 
 
YOUR LINES  
He is the worst of dogs  
That ever kept with men. 
 
 
 
 
 
 
 

Lesson 2/ Cue script  

 



 

 

YOUR PART IS ANTONIO  

WHEN YOU HEAR THE PARTS IN RED, YOU MUST 
SAY YOUR LINES  

 

Venice. A street. 

SHYLOCK HAS LENT MONEY TO ANTONIO. 
ANTONIO CANNOT REPAY IT AND SHYLOCK 
WANTS THE JAILER TO ARREST HIM. SOLANIO IS 
ANTONIO’S FRIEND  

Enter SHYLOCK, SOLANIO, ANTONIO and JAILER 
 
…………………………………lent out money for free 
 
YOUR LINES  
Hear me yet, good Shylock. 
 
……………………The duke shall grant me justice.  
 
YOUR LINES  
Hear me speak!  
 

Lesson 2/ Cue script 

 

 



 

 

YOUR PART IS SHYLOCK  

WHEN YOU HEAR THE PARTS IN RED, YOU MUST SAY YOUR LINES  

Venice – A street  

SHYLOCK HAS LENT MONEY TO ANTONIO. ANTONIO CANNOT 
REPAY IT AND SHYLOCK WANTS THE JAILER TO ARREST HIM. 
SOLANIO IS ANTONIO’S FRIEND  

Enter SHYLOCK, SOLANIO, ANTONIO and JAILER 

YOUR LINES – YOU ARE THE FIRST TO SPEAK 
Jailer, look to him: tell not me of mercy; 
This is the fool that lent out money for free: 

 

…………………………………………..good Shylock. 

 

YOUR LINES  

I'll have my bond; speak not against my bond: 
I’ve sworn an oath that I will have my bond. 
You called me a dog, so now beware my fangs: 
The duke shall grant me justice.  

 

…………………………………………Hear me speak. 

YOUR LINES 
I’ll have my bond; I will not hear you speak: 
I'll have my bond; and therefore speak no more. 
I'll not be made a soft and dull-eyed fool, 
I'll have no speaking: I will have my bond.      Exit 

 

 

 

Lesson 2/ Cue script  

 



 

 

FULL SCRIPT 

Venice. A street. 

SHYLOCK HAS LENT MONEY TO ANTONIO. ANTONIO 
CANNOT REPAY IT AND SHYLOCK WANTS THE JAILER TO 
ARREST HIM. SOLANIO IS ANTONIO’S FRIEND  

Enter SHYLOCK, SOLANIO, ANTONIO and JAILER 

 
SHYLOCK 
Jailer, look to him: tell not me of mercy; 
This is the fool that lent out money for free: 

ANTONIO 
Hear me yet, good Shylock. 

SHYLOCK 
I'll have my bond; speak not against my bond: 
I’ve sworn an oath that I will have my bond. 
You called me a dog, so now beware my fangs: 
The duke shall grant me justice.  

ANTONIO 
Hear me speak. 

SHYLOCK 
I'll have my bond; I will not hear you speak: 
I'll have my bond; and therefore speak no more. 
I'll not be made a soft and dull-eyed fool, 
I'll have no speaking: I will have my bond. 
SOLANIO  
He is the worst of dogs  
That ever kept with men.  
Exit 

Lesson 2/ Cue script (full script)  

 



 

 

Exam style question 

Note This question is based on the text extract only, but the final part of the 
question reflects the possibility that you may be studying the play from which the 
extract is taken at exam level. 

The question is therefore designed to be answered based on pupils’ exposure to 
the text extract alone, with the final part based on the entirety of the text.  

Lesson 2  - Shylock, Antonio and Solanio  

Question In this extract, Shylock demonstrates his power over Antonio. 

a. How does Shakespeare’s language convey this power?  
b. What is the effect of Shylock’s repetition of key words and phrases? 
c. How does Shakespeare portray the balance of power between Antonio 

and Shylock throughout the play? 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 2/ Exam style question 

 



 

 

 

 

 

 

 

 

 

Lesson 3/ A sense of place and time activity sheet  

 

  

Instructions  

Highlight all instances of ‘this’ and ‘these’ in one colour  

1. Look for the following personal pronouns in the text: I, Me, You, 
Him, It, They, Us. Highlight these in a different colour  

2. Now highlight all the names of people (proper nouns) such as 
Romeo, Friar etc. (Note – do not highlight names in stage 
directions). Again, use a new colour. 

3. Now highlight all the imperative verbs giving direct orders or 
instructions (e.g. Go, Raise, Hold etc.). Use a different colour. 

4. Finally, highlight any additional words or phrases that help to 
make a descriptive picture of the crime or the actions of the 
characters in your mind. (e.g. words like Bloody, Bleeding, 
Trembling). Use a different colour. 

Now – create a colour coded key as follows to show what your 
highlights represent  

1. Demonstratives  
2. Personal Pronouns  
3. Proper Nouns  
4. Imperative verbs  
5. Descriptive detail 

 



 

 

PAGE 
This is the place; there, where the torch doth burn. 

First Watchman 
The ground is bloody; search about the churchyard: 
Go, some of you, whoe'er you find attach. 
Pitiful sight! here lies the county slain, 
And Juliet bleeding, warm, and newly dead, 
Who here hath lain these two days buried. 
Go, tell the prince: run to the Capulets: 
Raise up the Montagues: some others search: 
We see the ground whereon these woes do lie; 
But the true ground of all these piteous woes 
We cannot without circumstance descry. 

Re-enter some of the Watch, with BALTHASAR 

Second Watchman 
Here's Romeo's man; we found him in the churchyard. 

First Watchman 
Hold him in safety, till the prince come hither. 

Re-enter others of the Watch, with FRIAR LAURENCE 

Third Watchman 
Here is a friar, that trembles, sighs and weeps: 
We took this mattock and this spade from him, 
As he was coming from this churchyard side. 

First Watchman 
A great suspicion: stay the friar too. 

Enter the PRINCE and Attendants 

PRINCE 
What misadventure is so early up, 
That calls our person from our morning's rest? 

Enter CAPULET, LADY CAPULET, and others 

CAPULET 
What should it be, that they so shriek abroad? 
 
LADY CAPULET 
The people in the street cry Romeo, 
Some Juliet, and some Paris; and all run, 
With open outcry toward our monument. 

PRINCE 
What fear is this which startles in our ears 

 



 

 

First Watchman 
Sovereign, here lies the County Paris slain; 
And Romeo dead; and Juliet, dead before, 
Warm and new kill'd. 

PRINCE 
Search, seek, and know how this foul murder comes. 

First Watchman 
Here is a friar, and slaughter'd Romeo's man; 
With instruments upon them, fit to open 
These dead men's tombs. 

CAPULET 
O heavens! O wife, look how our daughter bleeds! 
This dagger hath mista'en--for, lo, his house 
Is empty on the back of Montague,-- 
And it mis-sheathed in my daughter's bosom! 

LADY CAPULET 
O me! this sight of death is as a bell, 
That warns my old age to a sepulchre. 

Enter MONTAGUE and others 

PRINCE 
Come, Montague; for thou art early up, 
To see thy son and heir more early down. 

MONTAGUE 
Alas, my liege, my wife is dead to-night; 
Grief of my son's exile hath stopp'd her breath: 
What further woe conspires against mine age? 

PRINCE 
Look, and thou shalt see. 

MONTAGUE 
O thou untaught! what manners is in this? 
To press before thy father to a grave? 

PRINCE 
Seal up the mouth of outrage for a while, 
Till we can clear these ambiguities, 
And know their spring, their head, their 
true descent; 
And then will I be general of your woes, 
And lead you even to death: meantime forbear, 
And let mischance be slave to patience. 
Bring forth the parties of suspicion. 

 

Lesson 3/ Script extract – Romeo and Juliet scene  



 

 

 

But, soft! what light through yonder window 
breaks? 
It is the east, and Juliet is the sun. 
Arise, fair sun, and kill the envious moon, 
Who is already sick and pale with grief, 
That thou her maid art far more fair than she: 
Be not her maid, since she is envious; 
Her vestal livery is but sick and green 
And none but fools do wear it; cast it off.    
 

 

 

 

 
 
 

 

 

 

 

 

Lesson 4/ Extract of Romeo’s balcony monologue  

 



 

 

Exam style question 

Note  This question is based on the text extract only, but the final part of the 
question reflects the possibility that you may be studying the play from which the 
extract is taken at exam level. 
The question is therefore designed to be answered based on pupils’ exposure to 
the text extract alone, with the final part based on the entirety of the text.  

Lesson 4 – Romeo’s balcony monologue  

Question  In this extract, Romeo is declaring his love for Juliet.  A longer version of 
the extract appears below:  

 
But soft, what light through yonder window breaks? 
It is the east and Juliet is the sun!  
Arise, fair sun, and kill the envious moon, 
Who is already sick and pale with grief  
That thou her maid art far more fair than she. 
Be not her maid, since she is envious; 
Her vestal livery is but sick and green,  
And none but fools do wear it. Cast it off. 
It is my lady, O, it is my love!  
O that she knew she were! 
She speaks, yet she says nothing; what of that? 
Her eye discourses, I will answer it.  
I am too bold: 'tis not to me she speaks. 
Two of the fairest stars in all the heaven,  
Having some business, do entreat her eyes 
To twinkle in their spheres till they return. 
What if her eyes were there, they in her head?  
The brightness of her cheek would shame those stars, 
As daylight doth a lamp. Her eyes in heaven  
Would through the airy region stream so bright 
That birds would sing and think it were not night. 
See how she leans her cheek upon her hand  
O that I were a glove upon that hand, 
That I might touch that cheek! 

a. how does Shakespeare demonstrate, through figurative language techniques, 
the love that Romeo feels for Juliet here?  

b. If this is the play you are studying for your exams, are there any other points in 
the text where Romeo and Juliet use heightened language to demonstrate 
their feelings for each other?  Find and analyse two further examples.  

Lesson4/ Exam style question  

http://www.shakespeare-online.com/plays/balconyscene/butsoft.html
http://www.shakespeare-online.com/plays/balconyscene/enviousmoon.html
http://www.shakespeare-online.com/plays/balconyscene/sickgreen.html
http://www.shakespeare-online.com/plays/balconyscene/eyediscourses.html
http://www.shakespeare-online.com/plays/balconyscene/faireststars.html
http://www.shakespeare-online.com/plays/balconyscene/faireststars.html
http://www.shakespeare-online.com/plays/balconyscene/faireststars.html
http://www.shakespeare-online.com/plays/balconyscene/hercheek.html
http://www.shakespeare-online.com/plays/balconyscene/hercheek.html
http://www.shakespeare-online.com/plays/balconyscene/hercheek.html


 

 

 
Tomorrow, and tomorrow, and tomorrow, 
Creeps in this petty pace from day to day, 
To the last syllable of recorded time; 
And all our yesterdays have lighted fools 
The way to dusty death. Out, out, brief 
candle! 
Life's but a walking shadow, a poor 
player, 
That struts and frets his hour upon the 
stage, 
And then is heard no more. It is a tale 
Told by an idiot, full of sound and fury, 
Signifying nothing. 

 

 

 

 

 

 

 

 

 

 

 

Lesson 6/ Imagery and visualisation extract (Macbeth)  

 

 



 

 

 

O, then, I see Queen Mab hath been with you.  
She is the fairies' midwife, and she comes  
In shape no bigger than an agate-stone  
On the fore-finger of an alderman,  
Drawn with a team of little atomies  
Athwart men's noses as they lie asleep;  
Her wagon-spokes made of long spinners' legs,  
The cover of the wings of grasshoppers,  
The traces of the smallest spider's web,  
The collars of the moonshine's watery beams,  
Her whip of cricket's bone, the lash of film,  
Her wagoner a small grey-coated gnat,  
Not so big as a round little worm  
Prick'd from the lazy finger of a maid;  
Her chariot is an empty hazel-nut  
Made by the joiner squirrel or old grub,  
Time out o' mind the fairies' coachmakers.  
And in this state she gallops night by night  
Through lovers' brains, and then they dream of 
love;  

 

Lesson 6/ Imagery and Visualisation extract (Romeo and Juliet)  

 



 

 

 

 
How many cowards whose hearts are all as false 
As stairs of sand wear yet upon their chins 
The beards of Hercules and frowning Mars, 
Who, inward searched, have livers white as milk, 
And these assume but valor’s excrement 
To render them redoubted. Look on beauty, 
And you shall see ’tis purchased by the weight, 
Which therein works a miracle in nature, 
Making them lightest that wear most of it. 
So are those crispèd snaky golden locks 
Which maketh such wanton gambols with the wind, 
Upon supposèd fairness, often known 
To be the dowry of a second head, 
The skull that bred them in the sepulcher. 
Thus ornament is but the guilèd shore 
To a most dangerous sea, the beauteous scarf 
Veiling an Indian beauty—in a word, 
The seeming truth which cunning times put on 
To entrap the wisest. Therefore then, thou gaudy gold, 
Hard food for Midas, I will none of thee. 
 

 

 

 

Lesson 6/ Imagery and visualisation extract (The Merchant of Venice)  

 



 

 

Exam style question 

Note This question is based on the text extract only, but the final part of the 
question reflects the possibility that you may be studying the play from which the 
extract is taken at exam level. 

The question is therefore designed to be answered based on pupils’ exposure to 
the text extract alone, with the final part based on the entirety of the text.  

 

Lesson 6 – Macbeth’s soliloquy on the death of Lady Macbeth 

Question In this extract, Macbeth reacts to the death of his wife.  

a. How does Shakespeare use imagery to convey the desolation and sadness 
that Macbeth feels? How effective are the images created?  

b. If this is your exam text, discuss how the relationship of Macbeth and Lady 
Macbeth is presented over the course of the play?  

 
 
 
 
 
 
 
 
 

 

 

 

 

 

Lesson 6/ Exam style question  

 



 

 

 
   O Hero! What a Hero hadst thou been 

If half thy outward graces had been placed 
About thy thoughts and counsels of thy heart! 
But fare thee well, most foul, most fair, farewell 
Thou pure impiety and impious purity. 
For thee I’ll lock up all the gates of love, 
And on my eyelids shall conjecture hang  
To turn all beauty into thoughts of harm, 
And never shall it more be gracious. 
 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 7/ Extract from Much Ado about Nothing  

 



 

 

JULIET:  
My husband lives, that Tybalt would have slain; 
And Tybalt's dead, that would have slain my husband. 
All this is comfort; wherefore weep I then? 
Some word there was, worser than Tybalt's death, 
That murd'red me. I would forget it fain; 
But O, it presses to my memory 
Like damnèd guilty deeds to sinners' minds! 
'Tybalt is dead, and Romeo--banishèd!' 
That 'banishèd,' that one word 'banishèd,' 
Hath slain ten thousand Tybalts. Tybalt's death 
Was woe enough, if it had ended there; 
Or, if sour woe delights in fellowship 
And needly will be ranked with other griefs, 
Why followèd not, when she said 'Tybalt's dead,' 
Thy father, or thy mother, nay, or both, 
Which modern lamentation might have moved? 
But with a rearward following Tybalt's death, 
'Romeo is banishèd'--to speak that word 
Is father, mother, Tybalt, Romeo, Juliet, 
All slain, all dead. 'Romeo is banishèd'-- 
There is no end, no limit, measure, bound, 
In that word's death; no words can that woe sound 

 
 
 
 

 

Lesson 7/ Extract from Romeo and Juliet – Juliet’s speech on the 
banishment of Romeo  

 



 

 

SHYLOCK 
I have possess'd your grace of what I purpose; 
And by our holy Sabbath have I sworn 
To have the due and forfeit of my bond: 
And can I give no reason, nor I will not, 
More than a lodged hate and a certain loathing 
I bear Antonio, Are you answer'd? 

BASSANIO 
This is no answer, thou unfeeling man, 
To excuse the current of thy cruelty. 

SHYLOCK 
I am not bound to please thee with my answers. 

BASSANIO 
Do all men kill the things they do not love? 

SHYLOCK 
Hates any man the thing he would not kill? 

BASSANIO 
Every offence is not a hate at first. 

SHYLOCK 
What, wouldst thou have a serpent sting thee twice? 

BASSANIO 
For thy three thousand ducats here is six. 

SHYLOCK 
What judgment shall I dread, doing 
Were in six parts and every part a ducat, 
I would not draw them; I would have my bond. 

 
 

 

 

 

 

Lesson 7/ Language of conflict extract  

 



 

 

Exam style question 

Note This question is based on the text extract only, but the final part of the 
question reflects the possibility that you may be studying the play from which the 
extract is taken at exam level. 

The question is therefore designed to be answered based on pupils’ exposure to 
the text extract alone, with the final part based on the entirety of the text 

Lesson 7  

Question In this extract, Juliet laments the banishment of Romeo 

a. How does Shakespeare make it clear that Juliet is wrestling with 
conflicting emotions about the banishment of Romeo and the death of her 
cousin Tybalt?  

b. If you are studying this play as your exam text, how does Shakespeare 
represent the tension between the warring families and the two young 
lovers? At what points in the play is this tension most strongly felt?  

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 7/ Exam style question  

 


